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ABSTRACT 
 
E. Milaningrum. NIM X2207006. IMPROVING STUDENTS’ READING 
COMPREHENSION BY USING BUZZ GROUPS TECHNIQUE (A Classroom 
Action Research Conducted at the Seventh Grade of SMP Negeri  7 Surakarta 
in the  Academic Year of 2010/2011). Thesis, Surakarta: Teacher Training and 
Education Faculty, Sebelas Maret University, June,  2011. 
The objectives of this research are (1) to describe whether buzz groups 
technique  improves reading comprehension of the seventh grade students of SMP N 
7 Surakarta, (2) to describe   the class situation when buzz group technique is used in 
reading classroom. 
Related to the purposes of the study, the research design used in this study 
was action research. The subject of the study was the students of class VII C of SMP 
Negeri 7 Surakarta in the academic year of 2010/2011. There were 36 students as the 
subject. The action research was conducted from March to April 2011. In this 
research, the researcher taught reading by using buzz groups technique. Buzz groups 
techniques is a technique of group discussion which consists of four to six students 
that are formed to respond to course-related questions in order to get ideas that are 
generated with the feedback and discussed by whole group within a specific period 
of time.The procedure of this research consits of generating idea, solving a problem 
or reaching a common viewpoint on the topic, and then followed by whole class 
discussions in larger groups to summarize  the topic. 
The researcher conducted two cycles of action. In collecting the data, the 
researcher uses qualitative and quantitave technique. The qualitative data are 
obtained from observation, interview, document analysis, and photograph. The 
qualitative data are supported by quantitative data that are the mean score of 
students’ pre test and post test on reading. In this action research, the researcher is as 
the teacher in teaching learning process. Meanwhile, the observer is the English 
teacher.  
The results of this research are teaching reading by using buzz groups 
technique can effectively improve students’ reading comprehension. From the 
observation, the researcher found that during the action, the students have shown 
their improvement such as they were able to comprehend the text well, the situation 
of the teaching and learning process became more enjoyable and interesting, and all 
of the students were involved in the teaching and learning process. They can share 
their knowledge and help each other in uderstanding the lesson material. The 
students not only learn from the teacher explanation, but they can learn from their 
friend who also learn the same thing. This technique provides opportunies for the 
students to understand the lesson material more by asking each other group member 
without being ashamed and afraid, since the students are ussualy afraid to ask the 
difficulties to the teacher.  
From the reading comprehension test, the students’ pre-test mean score was 
60.2 , increasing to 75.4 in the first post-test and increasing to 83.0 in the final post-
test. Therefore, it can be concluded that teaching reading by using buzz groups 
technique can improve the students’ reading comprehension. 
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MOTTO 
 
“Keep on smiling no matter what, because yesterday is the past. 
You will never know what you will get. Enjoy your life” 
(Carpe Diem, Anonymous) 
 
 
“Loving life by working hard is fathoming the deepest mystery 
of live” 
( NN ) 
 
 
“I light my candle because The Lord tells us to” 
( Mila) 
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CHAPTER I 
INTRODUCTION 
A. Background of the Study 
English as a foreign language in Indonesia is acquired through learning 
process. Learning is getting of knowledge of a subject or a skill by study, 
experience, or instruction (Brown, 1994 : 7). Indonesian goverment places 
English as a compulsory subject in secondary schools and universities. Even some 
primary schools have included English in their curriculum.  
In the 2006 KTSP curriculum of Junior High School, the ultimate 
objective of  English instruction is to develop English communicative competence 
in the form of oral and written language, namely: listening, speaking, reading, and 
writting. It is clear that the aim of  English instruction in Junior High School is 
emphasized on developing the students’ communicative competence as stated 
below :  
“Mata pelajaran bahasa Inggris di SMP/ MTs bertujuan agar peserta 
didik memiliki kemampuan sebagai berikut. 
1. Mengembangkan kompetensi berkomunikasi dalam bentuk lisan dan 
tulis  untuk mencapai tingkat literasi functional 
2. Memiliki kesadaran tentang hakikat dan pentingnya bahasa Inggris 
untuk meningkatkan daya saing bangsa dalam masyarakat global 
3. Mengembangkan pemahaman peserta didik tentang keterkaitan 
antara bahasa dan budaya. 
Based on the satements above, it can be concluded that teacher should 
teach students how to use the language to communicate, both in oral and written 
forms. Reading is one of the ways to communicate in written forms. Reading 
implies both a writer and a reader. A writer puts his ideas onto the page and the 
reader tries to understand the author’s meaning and thinks about what he has read. 
Because it is used to communicate, when reading one needs to figure out what is 
being read. In other words, one should comprehend or understand the ideas.  
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Reading is one of the aspects noted as an important ability in broadening readers’ 
perspectives, giving them a chance to see the world.  
It is in line with what experts say about reading. For one thing, William 
(1996: 2) states that reading is a process whereby one looks at and understands 
what has been written. In other word, we can say that reading is a process of 
communication between writer and the reader. A similar definition is stated by  
Aebersold and Field (1997: 15) that reading is something which people look at the 
text and assign to the written symbols in that text. From both definitions, it can be 
concluded that reading is a process of reacting and understanding a written text as 
a piece of communication. Reading does not necessarily need to look everything 
in a given piece of text. The reader is not simply a passive object, fed with letters, 
words, and sentences, but is actively working on the text, and is able to arrive at 
understanding without looking at every letter and word. Reading does not mean 
the activity to read aloud but to comprehend the message and information in the 
text.  
The standard of competence of English reading at the seventh grade of  
junior  high school is understanding meaning of functional written text and simple 
essay in the forms of description and procedure texts dealing with surrounding 
environment. Moreover, the basic competences of English reading at this grade 
are giving response to meaning of the simple short functional written text 
accurately dealing with surrounding environment; and giving response to meaning 
and to rhetorical procedure of the simple essay accurately dealing with 
surrounding environment in the forms of description and procedures texts. From 
the standard of competence and the basic competences above, it can be concluded 
that ideally in reading the students should be able to: (1) infer meaning; (2) find 
detailed information of the text; (3) identify referent of the text; (4) identify main 
idea of the text; (5) identify implied information of the text; (6) identify the 
generic structure of the text; and (7) identify communicative purpose of the text. 
 Based on the interview done with English teacher and the VIIC students of 
SMP N 7 Surakarta, the researcher found that the students had a problem in 
reading. The teacher said that the students had weaknesses in reading 
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comprehension. Most of students considered that reading is the most difficult part 
when learning English because they had problems when they read English text. It 
can be seen from student statement, ”Pelajaran bahasa inggris itu paling sulit 
miss, terutama ketika disuruh reading teks. Uhh Cuma bikin ngantuk dan sangat 
membosankan, apalagi kalau teksnya sulit dimengerti. Setiap pelajaran reading 
aku dan teman-temanku cuma disuruh garap tugas dari workbook aja, padahal 
aku ga mudeng apa maksud bacaan itu dan slalu ngawur ketika mengerjakan 
karena ga tau cara menganalisa bacaan dengan baik.” From this statement, it can 
be concluded that the students find it difficult to understand what is on the reading 
passage since they do not know the technique which can help them to read more 
effectively and efficiently. 
 Based on the the pre-observation and interview done in pre-research, 
researcher found that the students’ comprehension  was low. This can be observed 
in the reading classroom. Their motivation to follow reading activity was low. The 
students were not enthusistic and interested in learning reading. Moreover, they 
looked like sleepy and bored during the lesson. Most of the students still got 
difficulties in comprehending English texts. They found it difficult in 
comprehending a text when finding many new words. The students also tended to 
be passive during the teaching and learning process. They were not actively 
engaged in the learning activities.  
The researcher observed the low  reading ability  at the VII-C class of 
SMP N 7 Surakarta . It was recognized when the researcher did pre-test to the 
students of VIIC . Based on the students’ average score in pre-test, the researcher 
found that the score was only 60.2. It was still far from expectation because the 
passing grade  of English subject  in SMP N 7 Surakarta is 70. Moreover, the 
writer found out that there were gaps among the students in the class. Only some 
students had  good achievement and actively follow the teaching learning process. 
So, the interaction in the class was low. Most of the students still found troubles 
and difficulties in understanding or comprehending a text.  
After pre-observation on the teaching learning process at the  VIIC class, 
the writer found that there are some problems that arise in students’ reading 
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comprehension. The problems come from the students, teacher, technique, and 
material.  The problems coming from the students are as follows: (1) students 
have difficulty in finding word meaning from the text ; (2) students have difficulty 
in finding detailed information of the text; (3) students have difficulty in 
identifying referent of the text; (4) students have difficulty in identifying main 
idea of the text, and (5) students have difficulty in identifying implied information 
of the text; (6) students have difficulty in identifying the generic structure of the 
text; and (7)  students have difficulty in identifying communicative purpose of the 
text.  
The writer found some reasons why those problems arised, that is, they are 
influenced by classroom situation. They are: (1) the students do non-academic 
activities rather than academic. They are noisy in the teaching and learning 
process by chatting with their friends; (2) the students tend to be passive learners 
because the teacher dominates the classroom activities; (3) the students are not 
interested in the reading classroom because the teacher only uses conventional 
method of teaching, which is teacher- centered. (4) the students do not have 
sufficient intrinsic motivation to learn English especially in reading classroom so 
that they do not  have willingness to participate during the teaching learning 
process. They only read the text when the teacher asks them without knowing 
what the text was about. They think that reading English text is very difficult to 
understand, so they are reluctant to read English text and they are lazy to do their 
homeworks.  
Other problems come from the teacher. The problems deal with the way 
the teacher teaches the students reading. Teacher does not use appropiate 
technique to teach reading that encourages students to be active. For one thing, 
she only gets the reading materials from texts books and exercise books. She 
merely asks the students to read a certain text in the book or the students’ exercise 
book (LKS), and then she asks them to do the task following the text. Moreover, 
the teacher dominates the class and she just read the written text without knowing 
wheter the students get the information or not. Most of teachers use teacher-
centered approach in their teaching learning process. Therefore, some of the  
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students never participate in a discussion if the whole class are listening to their 
contribution. The monotonous process of learning discourages students to learn. 
The other problem is that the teacher is not able to make interesting class 
situation, so the students are not interested in the topic.  
Another problem is related to the technique the teacher uses to teach. The 
teacher only uses lecturing or teacher-centered technique in teaching reading so 
the teaching learning process is monotonous. The teacher usually only gives the 
text, explains it, then asks students to do the exercises based on the content of the 
text and gives homework for the students to make other similar texts. This 
technique does not suit the condition of the teaching learning process.  
  The last cause come from the material. The material is usually not suitable 
to the teenage world and it is not interesting. Moreover, the text contains 
unfamiliar words. So, the language teacher must be creative and innovative to 
make interesting material in order to get the goal of the language teaching. 
To overcome this problems, the teachers are supposed to be creative on 
developing their teaching technique to create good atmosphere, improve the 
students’ reading comprehension and make the English lesson more exiciting. The 
teacher has to be able to make the interesting materials and to use an interesting 
technique for the students in the process of teaching and they have to know how 
to apply it. The influence of materials and technique of the English teacher in 
teaching learning process is really vital because students will be more interested in 
following the study. 
One of the suitable techniques in teaching reading to the condition of the 
teaching leaning process at VIIC class of SMP N 7 Surakarta using buzz groups 
technique. Buzz Groups technique is a team of four to six students that are formed 
quickly and extemporaneously to respond to course-related questions in order to 
get ideas that are generated with the feedback and discussed by whole group 
(Barkley, et al. (2001: 112). In other words, it is a small group discussion formed 
for a specific task such as generating ideas, solving problems or reaching a 
common viewpoint on a topic and then followed by whole class discussions in 
larger groups to summarize the topic within a specific period of time. Large 
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groups may be divided into buzz groups after an initial presentation in order to 
cover different aspects of a topic or maximize participation.  
The use of buzz groups technique was first associated with J. D. Phillips 
and is sometimes known as the Phillips 66 technique. Moreover, Philips says that 
Buzz Groups technique is particularly useful in larger classes and also encourages 
shyer students to participate. Buzz Groups technique is effective for generating 
information and ideas in short period of time. In fact, some students have trouble 
participating in large group discussions or meetings, so by dividing the whole 
class into small groups, more students have the opportunity to express their 
thoughts because students have a chance to practice their comments and to 
increase their repertoire of ideas in their buzz groups.  
One way to discuss the text deeply and to give students experience is 
through group interaction. Group interaction in Buzz Group technique is an 
effective problem solving because the interaction involves others to contribute 
ideas and perception for solution to a problem. When one individual gives 
response to the problem, she/he stimulates further analysis for another member of 
the group. This will lead other students to refine their thinking by giving feedback 
or share their different ideas. Students will create interaction to each other in 
discussing text. They can share about general ideas or the topic of the text and the 
detailed information in the text. By sharing each other they will understand the 
content of the text. 
Buzz groups technique is beneficial in teaching reading because it gives all 
students the space and freedom to express their ideas equally, so every student 
gets a chance to contribute to the discussion to solving the problem in question of 
reading text. Students could use their own knowledge and share their knowledge 
with their friends. Besides that, they could interact with each other to solve 
problems. It would also help weaker students in learning.  
Buzz groups technique has clear steps to follow, so students will not be 
confused. It uses interesting feature, so the students will not be bored. Moreover, 
buzz groups technique serves as a warm-up to whole-class discussion, so the 
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students will easily brainstorm the ideas and explore the detailed information 
when reading written text.  
 By applying buzz groups technique, students will learn by themselves, 
learn more, feel more confident, feel more dedicated, enjoy the class, teach others 
and become independent learners. They can use their own knowledge and share 
their knowledge with their friends. Through this technique students can work 
together in small group to help each other and then join in the larger group (whole 
class discussion). After students discuss in a small group, the teacher asks a 
spokesperson in each buzz groups to report out to the whole class. Each group can 
share idea related to the text and its questions which are given by teacher. 
 Considering the benefit of buzz groups technique especially in education 
and the curriculum of junior high school that emphasizes reading in teaching 
English, the researcher is interested in conducting an action research in teaching 
reading by using buzz groups technique. 
 
B. The Problems Statements 
        Based on the background of the study, the aim of this research is to answer  
the following questions, namely: 
1. Can the use of buzz groups technique improve the students’ reading 
comprehension at the seventh grade students of SMP N 7 Surakarta? 
2. How is the teaching learning process when buzz groups technique is used to 
improve students’ reading comprehension? 
 
C. The Objectives of the Study 
In this thesis the writer has two objectives to be achieved as follows:  
1. To find out whether or not buzz groups technique can improve students’ 
reading comprehension at the seventh grade students of SMP N 7 Surakarta. 
2. To identify the class situation when buzz group technique is used in reading 
classroom. 
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D. The Benefits of the Study 
The writer hopes that the result of this study will have some benefit as 
follows: 
 
1. For the students 
           This research will enrich the students’ reading comprehension. They 
can think and discuss with their friends so they will comprehend the reading 
text easily and convenient. By using buzz groups technique, the students will 
be active readers, they can work together (group work) and it is useful for 
their socializing and their communicating. The buzz group technique will 
stimulate the students’ motivation to comprehend English text in reading 
class.  
2. For the teachers 
a) They can use buzz group technique as an alternative technique in teaching 
reading. 
b) It may give them more understanding and option on how to implement 
buzz group technique. 
3. For the school 
This study can be used to overcome the problem of teaching reading. 
Buzz groups technique can be considered to be an effective technique to teach 
reading and it will enrich teaching technique in this school. 
4. For the researcher herself 
          She can get valuable experience which can be used for doing a better 
action research in the future. 
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CHAPTER II 
LITERATURE REVIEW 
 
A. Review on Reading Comprehension 
1. The Nature of Reading  
Reading is a very important activity in human‟s life. This is due to the 
fact that people mostly get information through reading. Reading is more than 
simply referring to the activity of pronouncing the printed material or 
following each line of written page. It consists of various and mixed 
activities. People have their own activities to do the reading activities. They 
have different purposes when they read. It is also more than recognizing 
words within a sentence; but includes whole activity of thinking process to 
evaluate the information. The following are some definitions of reading 
proposed by some experts: 
 According to Heilman (1981: 182), reading is a complex process in 
requiring not only the ability to recognize words, but also the ability to 
comprehend and evaluate the meaning of written text. Similarly, Petty (1980: 
207) states that reading is a complex process to get information from the 
written text, in which the ability to pronounce and comprehend the written 
text is needed to interpret sign, letters, or symbol by assigning meaning in 
receiving ideas and intuition from the author via printed words. It means that 
reading is a process to get information by comprehending and evaluating the 
written text. Comprehending is the ability of the reader to understand and 
gain meaning from what has been read in written texts.  
 Aebersold and Field (1997: 15) say that reading is what happens when 
people look at a text and assign meaning to the written symbols in that text. 
The text and the reader are the two physical entities necessary for the reading 
process to begin. It is, however, the interaction between the text and the reader 
that constitutes actual reading. Granted, the meaning the reader gets from the 
text may not be exactly the same as the meaning the writer of the text wished 
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to convey. Likewise, the meaning that one reader gets from a text may be 
different from that of other readers reading the same text.  
 William (1999: 12) defines reading as a process whereby one looks at 
and understand what has been written. It means that reading is a process of 
getting meaning from written text. The key word here is „understand‟. Only 
reading aloud without understanding does not count as reading. 
Understanding is a process in reading comprehension. Reading can often be a 
struggle after understanding, especially where language learners are 
concerned. Again, although reading has been defined as a process whereby 
one looks at and understands what has been written, the reader doesn‟t 
necessarily need to look at everything in a given piece of writing. The reader 
is not simply a passive object, faced with letters, words, and sentences, but is 
actively working on the text, and able to arrive at understanding without 
looking at every letter and words. Moreover, Grellet (1998: 7) defines reading 
as an active skill that constantly involves guessing, predicting, checking, and 
asking oneself questions. It means that a reader not only understands a printed 
material but also needs background knowledge on the field of the text. 
According to Nunan (1989: 32), reading is a process of decoding 
written symbol, working from smaller units (individual letter) to larger ones 
(words, clauses, and sentences). In other words, it is a process of 
understanding the meaning of written forms. Furthermore, Nuttal (1988: 4) 
states that reading is a process of communication between the writer and the 
reader. Here, the writer encodes the message in his mind. It might be an idea, 
a fact, a feeling, and argument while the reader decodes the message from the 
text. So, reading is not only a passive process but also an active 
communication process because reading is a result of interaction between the 
perception of graphic symbols that represent language and the readers‟ 
language skills and knowledge of the world. 
Based on the definitions above, it can be concluded that reading is a 
complex process which includes constant process of guessing, activating 
background knowledge on the field of the text, and decoding written symbols 
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that involves reacting to a written text in order to get message or information 
from a written text. 
2. The Nature of Reading Comprehension 
Reading is not only to get information but it needs understanding and 
comprehension to get some points from the text. In this case, reading and 
understanding are related to each other. Reading itself contains the activity to 
understand the text and information in the text. In order to understand or to 
get points from text, we need comprehension for it. Therefore, reading cannot 
be separated from comprehension.  
             According to Grellet (1998: 182), reading comprehension is 
understanding a written text to extract the required information from it as 
efficiently as possible. While, Kennedy (1981: 192) states that reading 
comprehension is a thought process through which reader becomes aware of 
an idea, understands it in terms of their experiential background and interprets 
it in relation to their own needs and purposes. Kennedy adds that reading 
comprehension is not a skill or ability that can be developed once and for all 
at any level of instruction. It is a cumulative process that begins in early 
childhood and continues as long as an individual reads for information. On 
the other hand, Smith and Robbinson (1980: 54) state that reading with 
comprehension is the understanding, evaluating and utilizing of information 
and idea through an interaction between the reader and the author. 
From those theories above, it can be concluded that reading 
comprehension is a process of understanding, evaluating and utilizing of 
information to get an idea or meaning from a written text , understand it 
according to experiential background or prior knowledge, and interpret it with 
the reader‟s needs and strategies to achieve message or information from a 
written text by finding word meaning of the text, finding detailed 
information, identifying referent, identifying main idea, identifying implied 
information, identifying the generic structure, and identifying the 
communicative purpose of the text 
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3. Levels of Reading Comprehension 
    According to Kennedy (1981 : 224) the skills of comprehension are 
grouped under three major divisions of reading : literal reading, inferential 
reading and critical reading. 
a. Literal Reading 
Literal reading is related on what a writer says. It involves acquiring 
information that is directly stated in a selection and is also prerequisite for 
higher levels understading. It requires ability to : 
1) Locate specific facts 
2) Identify happening that are described directly 
3) Find answers to questions based on given facts 
4) Summarizing the details expressed in a selection 
b. Inferential Reading 
Inferential reading involves reading between the lines or making 
inferences. It is the process of deriving ideas that are implied rather than 
directly stated. Skills for inferential reading include: 
1) Finding implied meanings 
2) Anticipating outcomes 
3) Making generalization 
4) Detecting the author‟s purpose 
5) Drawing conclusion 
c. Critical Reading 
Critical reading is evaluating written material, comparing the ideas 
discovered with known standard and drawing conclusions about their 
accuracy and appropriateness. The critical reader must be an active reader, 
questioning, searching for facts and suspending judgment until he or she 
has considered all of the material. 
Based on the opinions above, it can be concluded that to comprehend 
well, readers must have literal reading, inferential reading, and critical reading. 
The researcher did not discuss three levels of reading comprehension  but only 
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discussed literal and inferential reading because the texts for SMP students  
particularly cover literal and inferential reading. 
Based on the curriculum of SMP and level of reading comprehension 
above, the researcher can get some indicators required to the students, they 
were literal reading (finding word meaning, finding detailed information of the 
text, identifying the generic structure of the text) and inferential reading ( 
identifying referents of the text, identifying main ideas of the text, identifying 
implied information of the text, and identifying the communicative purpose of 
the text). 
 
4. Micro and Macro Skills of Reading 
In comprehending a text, there are some micro and macro skills.  
Brown (1994: 307) defines micro and macro skills of reading as follows: 
a. Micro skills cover: 
1) Discriminating among the distinctive graphemes and orthographic 
patterns of English. 
2) Retaining chunks of language of different lengths in short-terms 
memory. 
3) Process writing at an efficient rate of speed to suit the purpose. 
4) Recognizing a core of words, and interpret word order patterns and 
their significance. 
5) Recognizing grammatical word classes, system, patterns, rules and 
elliptical form. 
6) Recognizing that a particular meaning may be expressed in different 
grammatical forms. 
7) Recognizing cohesive devices in written discourse and their role in 
signaling the relationship between and among classes. 
b. Macro skills cover: 
1) Recognizing the rhetorical forms of written discourse and their 
significance for interpretation. 
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2) Recognizing the communicative functions of written texts, according 
to form and purpose. 
3) Infering context that is not explicit by using background knowledge. 
4) From described events, ideas, etc., infering links and connection 
between between events, deduce causes and effect, and detect such 
relations as main idea, supporting idea, new information, given 
information, generalization and exemplification. 
5) Distinguishing between literal and implied meanings. 
6) Detecting culturally specific references and interpret them in a context 
of the appropriate cultural schemata. 
7) Developing and use battery of reading strategies, such scanning and 
skimming, detecting discourse markers, guessing the meaning of 
words from context and activating schemata for the interpretation of 
text. 
 
5. Models of Reading 
 In looking for ways to describe the interaction between reader and text, 
experts have also created models that describe what happens when people read 
(Aebersold and Field, 1997: 17). Barnett in Aebersold and Field (1997: 17-18) 
provides a thorough summary of three main models of how reading occurs. They 
are bottom-up model, top-down model and the interactive model. 
a. Bottom-up model argues that the reader constructs the text from the smallest 
units (letters to words phrases to sentences, etc) and becomes automatic that  
readers   are  not aware of how it  operates. It means that  a reader has to 
understand the passage by reading word by word to reach the whole 
understanding. 
b. Top-down model argues that readers bring a great deal of knowledge, 
expectation, assumption, and questions to the text and given a basic 
understanding of the vocabulary and check when new information appears. The 
reader had known about the passage so they just want to know if there is any 
new information in the passage. 
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c.  The interactive model argues that both top-down and bottom-up processes are 
occurring either alternately or at the same time. It describes a process that uses 
both bottom-up and top-down depending on the type of the text as well as on 
the readers‟ background knowledge, language proficiency level, and culturally 
shaped beliefs about reading. A reader uses both models in their reading 
activity depending on the situation that they faced. 
 
6. Strategies  of Reading Comprehension 
Some experts have proposed many ways of reading. Grellet (1998: 40) 
summarizes the way of reading including the following: 
a. Scanning 
Scanning is reading quickly, going to a text to find a particular piece of 
information. Williams (1996: 100) states that scanning occurs when a reader 
goes through a text very quickly in order to find a particular point of 
information. It involves these steps: 
1) Determining what key words to look for 
2) Looking quickly through the text for those words 
3) When you find each word, read the sentence around it to see if they 
provide the information being sought. 
4) If the texts provide the information being sought, don‟t read further. If they 
do not provide the information being sought, continue scanning. 
b. Skimming 
Skimming is quickly running one‟s eyes across a whole text to get the gist of it. 
The reader goes through the text extremely quickly. The purpose of skimming 
is simply to see what a text is about. The reader skims in order to satisfy a very 
general curiosity about a text. It also helps the learners to recognize learners‟ 
thought and specify what information they can get from a book, so their 
subsequent reading is more efficient. 
c. Extensive Reading 
Extensive reading is reading longer text usually for someone‟s pleasure. This is 
a fluency activity, mainly involving global understanding.  
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d. Intensive Reading 
     Intensive reading is reading shorter text, to extract specific information. This is  
more an accuracy activity involving reading for detail. In this course, each text is 
read carefully and thoroughly for maximum comprehension.  
 
B. Teaching Reading to Junior High School Students 
1. Teaching Reading 
     Brown ( 1994:7) says that teaching is guiding and facilitating learning,  
enabling the learner to learn, setting the condition for learning. Teaching may 
be defined as showing or helping someone to learn how to do somtehing, 
giving instructions, guiding in the study of something, providing with the 
knowledge, causing to know or understand. From this defition, it can be 
concluded that teaching is a process of helping and guiding students to learn 
and develop their knowledge. 
Teaching reading is not only giving a text to the students but also 
building their consciousness of reading skill. Teaching reading especially to 
read English text is very important. However, there are many students that 
have low motivation in reading class because of the teacher‟s poor technique 
in presenting and carrying out reading activities may appear. Therefore, 
teacher should be skillful in motivating learners by selecting and devising 
material, and choosing appropiate technique. Teaching reading should be  the 
main priority for teachers to be considered when the students begin their 
schooling. It means that teaching reading is better to start earlier so that the 
students can have a good habit to read effectively to get information widely 
without going anywhere. 
Harmer (1998: 70) suggests five principles in teaching reading. They 
are: 
a. Reading is not a passive skill. 
The teacher should motivate the students to be active in reading. The 
teacher can ask the students to guess what the word mean, see the picture 
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and understand the arguments. Then work out in order that they do not 
forget it quickly. 
b. The students need to be engaged with what they are reading. 
The students who are not engaged with the reading text and not actively 
interested in what they are doing will not get benefit from it. Hence, the 
teacher should select an interesting topic. 
c. The students should be encouraged to respond to the context of a reading 
text, not just to the language. 
In studying reading text the students not only study the number of 
paragraph but also the meaning and the message of the text. The teacher 
must give the students a chance to respond to that message of the text. 
d. Prediction is a major factor in reading. 
When the students read texts, they often look at hints, such as the content 
or book covers, photographs, and headline. These hints are useful for the 
students to predict what they are going to read. The teacher should give the 
students “hints” so that they can predict what is coming. 
 
According to Eddie William ( 1996:51) there are three main phases 
need to be followed in teaching reading activity: 
a. Pre-reading activities 
Pre-reading activities are aimed to introduce and arouse interest in the 
topic. Giving reason to read and some questions related to learners‟ 
background knowledge, ideas, and opinion would motivate learner‟s 
eagerness to read the whole text. 
b. While-reading activities 
While reading activities begin with a general or global understanding of 
the text, and then move to the smaller units such as paragraphs, sentences, 
and word. The aims of this activities are (1) to help understanding of the 
writer‟s purpose; (2) to help understanding of the text structure; and (3) to 
clarify text content. There are some while-reading activities. 
perpustakaan.uns.ac.id digilib.uns.ac.id 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
commit to user 
18 
 
 
Comprehension question,making lists, and taking notes are while reading 
type work. 
c. Post-reading activities 
Traditionally the major, often only, kind of post reading activity consisted 
of questions which followed a text.  The aims of post-reading activities are 
(1) to consolidate or reflect upon what has been read; and (2) to relate the  
text to the learners‟ own knowledge, interests, or views. 
        From the explanation above, it can be concluded that teaching is 
helping someone to learn something, not transfer knowledge or strategy to 
study. Teaching reading is an important job for teacher. The teacher must use 
a suitable technique in teaching reading based on the students‟ condition. 
Because the condition of the students in certain school is different from the 
condition of the students in another school, it is important for the teacher  to 
know their students‟ condition first and then choose appropiate technique to 
teach their students. 
 
2. Teaching Reading to Junior High School Students 
        In English language teaching, the teaching of  reading should be the 
main priority for teachers to be considered when the students begin their 
schooling. It means that teaching reading, especially to read English text, 
should be started earlier. English teacher should encourage their students a 
real love for reading and groom them into becoming lifelong reader so every 
student has a wide knowledge. 
         Dealing with the standard of competence and the basic competence 
of English reading at the seventh grade of junior high school, the researcher 
will use some indicators required to the students in her research as follows: 
1. finding word meaning of descriptive text. 
2. finding detailed information of descriptive text. 
3. identify referent of descriptive text. 
4. identify main idea  of descriptive text. 
5. identify implied information of  descriptive text. 
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6. identify the generic structure of descriptive text. 
7. identify communicative purpose of  descriptive text. 
 
C. Buzz Groups Technique 
1. The Definition of Buzz Groups Technique 
       Apparently the technique known as “buzz group” was first used by 
Dr. Donald Phillips at Michigan State University. He would divide his large 
classes into six-member clusters asking them to discuss a certain problem for 
specific period of time. As one might guess, it was not long until the new 
approach became known on campus as the “Phillips 66” technique. Now the 
use of Buzz Groups technique is quite popular with buzz groups technique, 
and varying formats and arrangements have been introduced to add a great 
deal of flexibility to this type of discussion teaching. 
The term “buzz” comes from the hive of verbal activity. Buzz groups 
technique is a small discussion group formed for a specific task such as 
generating ideas, solving problems or reaching a common viewpoint on a 
topic and followed by whole class discussion in the specific period of time. 
Groups may be divided into buzz groups or 4-6 persons after an initial 
presentation in order to cover different aspects of a topic or maximize 
participation. These small groups meet for specific period of time without any 
time for preparation or reflection to consider a simple question or problem. 
Each group appoints a spokesperson to report the results of the discussion to 
the larger group. Buzz groups technique is a form of brainstorming and is 
good for overcoming students who are shy to talk and share their idea about 
the problems (http://peoplelearn.homestead.com/Module_3.Cooperative.pdf). 
Many language experts have many opinions about buzz groups 
technique. According to Barkley, et al. (2001: 112), buzz groups technique is a 
team of four to six students that are formed quickly and extemporaneously to 
respond to course-related questions in order to get ideas that are generated 
with the feedback and discussed by whole group. Each group can respond to 
more questions. Barkley adds that using buzz groups technique in reading 
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class, the students can discuss with their friends to exchange simple ideas 
from the reading text. Typically, Buzz Groups technique serves as a warm-up 
to whole-class discussion. It is effective for generating information and ideas 
in short period of time. In fact, some students have trouble participating in 
large group discussions or meetings. So by dividing the whole class into small 
groups, more students have the opportunity to express their thoughts. Because 
students have had a chance to practice their comments and to increase their 
repertoire of ideas in their buzz groups, the whole-class discussion that 
follows is often richer and more participatory. 
Capella and Ors in their journal entitled Educational Innovation: A 
Learning Oriented Methodology for the Industrial Computer Networks 
Discipline(1999) say that buzz groups  technique is a technique consists of 
forming groups of six students that will discuss a topic during the specific 
period of time to reach a conclusion. Each group chooses a team leader and a 
recorder. The team leader functions to control the work time and the total 
participation of the members; while the recorder functions to write the 
conclusions from the result of group discussion.  All students in each one of 
the group members should expose their ideas. To finish the activity, the 
teacher outlines a general summary on the blackboard highlighting the 
important points. Buzz groups technique favors the active and total 
participation, stimulates the responsibility and enthusiasm. On the other hand, 
the speed ( few minutes for each phase are given) develops the time 
effectiveness. 
According to Diffundo, Buzz Groups technique is a small, intense 
discussion group usually involving 4 to 6 persons responding to a specific 
question or in search of very precise information. It is called a „buzz‟ groups 
because it mimics the sound of people in intense discussion. It is an extremely 
useful technique in learning, as these small groups can be divided into 
participants with wide ranging experiences or those with highly specialized 
positions (depending on the topic and the desired outcome). Obviously, a 
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broadly experienced group brings a wider understanding of the problem. 
(http://diffundo.com/instructions/resource15.pdf). 
McKeachie,W. J (1993: 232) defines  buzz  groups  technique   as  
 a technique to ensure student participation in large classes. They state that in 
teaching learning process, when the teacher becomes to a concept that lends 
itself to discussion, teacher asks students to form groups of five to six people to 
talk about the topic in reading text. Teacher instructs students to make sure 
each member of the group contributes at least one idea to the discussion. After 
10 -15 minutes, some of the groups report  the ideas and  teacher records their 
main points on the blackboard and make the conclusion. Using buzz group 
technique, students will have a fantastic forum for sharing ideas in reading 
classroom. 
Moreover Hall in her journal entitled Teaching Folio states that buzz 
groups technique is a way to get all members of a group to participate. 
Members of the group are divided into smaller clusters of four to six people 
and the clusters are given one or two questions on a subject. One member of 
the cluster is chosen to record and report the cluster‟s ideas to the entire group. 
This technique is particularly useful in larger classes and also encourages shyer 
students to participate. 
Based on the language experts‟ opinion above, it can be concluded that 
Buzz groups techniques is a technique of group discussion which consists of 
four to six students that are formed to respond to course-related questions in 
order to get ideas that are generated with the feedback and discussed by whole 
group within a specific period of time.The procedure of buzz groups technique 
consits of generating idea, solving a problem or reaching a common viewpoint 
on the topic, and then followed by whole class discussions in larger groups to 
summarize  the topic. It is very useful for large groups to get feedback from a 
large number of students on specific topic in a formalised way and within a 
specific time frame. Buzz groups technique is beneficial because it gives all 
students the space and freedom to express themselves equally, so every student 
gets a chance to contribute to the discussion to solving the problem in question.   
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2. The Procedure of Buzz Groups Technique 
In Buzz Group technique the core of the class activity is the group task, 
the procedure of buzz groups technique is as follows: 
1) Teacher divides the class into groups that consist of four to six students per 
sub group   (buzz group). 
2) Every buzz group chooses a leader and a recorder. The leaders keep the 
discussions going and later report the groups‟ ideas to the class and the 
recorders list their groups‟ responses during the discussion.  
3) Teacher distibutes reading text for each group and asks all of the groups to 
discuss the content of the text. 
4) Teacher  assigns each group worksheet that relates to the text. The teacher 
asks all the groups to do all of the task on the worksheet. 
5) Teacher gives the groups a set amount of time to discuss the task on the 
worksheet. Make sure that students stay on task. Teacher will alert 
students one or two minutes before they are to finish. 
6) Teacher asks the students to return to whole class discussion. 
7) Teacher invites each group leader to present the ideas generated from the 
group‟s discussion.  
8) Teacher asks another groups to give feedback and share their different 
ideas. 
9) Teacher and all of the students summarize the presentations, making sure 
that the topic has been discussed sufficiently. Teacher has to ensure that 
learners understand how their discussions relate to the principles of 
teaching(http://lds.org/paprimary/program/CSMP_2007_%20Files/tngcPa
ges161_162.pdf). 
 
3. The Objectives of Buzz Groups Technique 
Cameron in his journal “ Active Learning” says that there are some 
objectives of using Buzz Groups technique. They are:  
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a. Allow clarification of unclear points in the lesson (Small group 
discussions allow students to clarify points for each other and group 
reports indicate what needs further explanation by the teacher.)  
b. Give the teacher feedback on students‟ understanding of a topic.  
c. Give students time to consolidate and clarify learning and 
understanding that has taken place earlier in the lesson.  
d. Provide an opportunity for lesson material to be applied to a situation 
or problem that is particularly relevant to students. 
e. Encourage reticent students to put their ideas into works. 
f. Foster a cohesive class spirit through the exchange of ideas. 
 
4. The Advantages and Disadvantages of Buzz Groups Technique 
One of the popular techniques for achieving student participation in 
groups is the buzz groups technique (McKeachie, 1994: 44). They are effective 
for generating information and ideas in a short period of time. By dividing the 
class into small groups, more students have the opportunity to express their 
thoughts. Because the students have had a chance to practice their comments 
and to increase their repertoire of ideas in the buzz group, the whole class 
discussion that follows is often richer and more participatory.  
 Capella and Ors in their journal (2009) also say that buzz groups 
technique favors the active and total participation, stimulates the responsibility 
and the enthusiasm, helping to overcome the inhibitions to speak before others. 
On the other hand, the speed (few minutes for each phase are given) develops 
the time effectiveness.  
While Cameron also states that there are several advantages of Buzz 
Groups technique. They are: 
a. Buzz Group technique can change the pace of the lesson and allow active 
participation in the learning process. 
b. It gives students time to mentally organize and assimilate new material. 
c. It provides the teacher with feedback on the extent to which students 
understand the material presented in the lesson. 
perpustakaan.uns.ac.id digilib.uns.ac.id 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
commit to user 
24 
 
 
d. Buzz Group technique also has the advantage of breaking the lesson into 
more easily absorbed sections. 
However, besides having some advantages, buzz group has some 
disadvantages too. They are: 
a. Sometimes the use of Buzz Groups technique will threaten a class. As a 
matter of fact, the first time the teacher uses the technique he should 
expect his class members to be somewhat afraid of the group interaction. 
But soon they will discover that learning is enjoyable when the learner is 
directly involved. 
b. If the leader of the group fails to take the responsibility to keep his group, 
then the effectiveness of the technique will be in danger.  
c. Sometimes the groups will not arrive at the conclusions which the leader 
might have desired. If he has left himself some time to “pull together” the 
issues, he may be able to solve this problem. But an honest discussion 
should not predetermine what conclusions the group is to reach. The 
process should be as inductive as possible. 
d. Buzz Group technique takes time. Just as in any other kind of discussion 
teaching, the teacher must plan to invest more time to cover the same 
amount of material than if he were teaching monologically. But again, the 
emphasis should be on creating learning in the minds and living the 
students, not necessarily in covering the greatest amount of material in the 
shortest time. 
 
5. The Principles for Effective Buzz Groups Technique 
 When the teacher uses buzz groups tecnique in teaching learning process, 
there are some pitfalls that will disturb learning activity process. The pitfalls can 
be avoided if the teacher will carefully observe some basic principles which 
facilitate the effectiveness of buzz group teaching. Gangel in his journal Using 
Buzz Groups in Your Teaching says that there are some principles for effective 
buzz groups technique, follows: 
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a. Plan the class time to allow for moving chairs, explaining the technique, and 
hearing reports. These items will usually take longer than anticipate. 
b.  Make clear to the class what the roles of group leader and recorder should 
be. This is done before the entire group so that everyone will know how he is 
to react to the leader and recorder in his group. 
c.  Set a definite time limit for discussion. The general tendency is to think that 
groups will be able to do more in a certain amount of time than they can 
actually handle effectively. 
d. The teacher should “float” from group to group to motivate better 
involvement, help them over any hurdles, and generally spread enthusiasm 
around the room 
 
6. The Role of the Teacher in Buzz Group Technique 
The teacher‟s role in buzz group technique is one of facilitating and 
guiding rather than one of controlling. The teacher should resist dominating or 
controlling a discussion and limit intervention to guiding and refocusing. The 
hardest thing about using the buzz groups technique is getting discussions started 
and getting students to participate  actively. To begin the discussion  and to get 
students involved in sharing ideas, teacher does some of the following startegies : 
(1) teacher allows students time to get prepared for discussions; (2) teacher 
provides encouragement and praise for participation and risk-taking; (3) teacher 
creatively handle disagreements; (4) teacher begin  discussions with a common 
experience or a question. 
In the discussions, very often teacher encounters the “non-participator” or 
the “passive student”.  To encourage the passive students, the teacher can 
thoroughly explain the purpose of and guidelines for discussion from the outset 
get to know students, and reward any contribution with at least a smile. In dealing 
with the passive students, teacher may have the class discuss the role of member 
participation in the discussion and then teacher have every team leader monitor 
for a few meetings and report findings back to the group, or approach the student 
outside of class. To finish the activity the teacher outlines a general summary in 
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the blackboard highlighting the important points. Teacher summarizes the 
findings of the group and  evaluates the strengths and weaknesses of the learning 
situation. 
 
7. The Role of the Students in  Buzz Group Technique  
When teacher uses buzz groups technique in reading classroom, all of the 
students have to participate actively sharing their ideas to solving the problem in 
discussion. Each sub-group (buzz group) has to choose  a team leader and a 
recorder to organize the disscusion.  The  team leader‟s role  is facilitates the 
discussion  to control the work time and the total participation of the members, on 
the other hand,the recorder‟s role is record the solution devised and  write the 
conclusions. All students in each of group members should expose their ideas and 
listen appreciatively to the other group members' contributions. They should give 
feedback for another group if they have different ideas in order to generate ideas 
and  solving a problems. 
D. Rationale 
Reading as one of language skills is a process that involves reader, text, 
and interaction between reader and text. It cannot be separated from 
comprehension because if someone wants to understand and interpret the written 
symbols, he/she must comprehend the text. A student can obtain any knowledge 
or information when he/she able to comprehend the reading text. 
The objective of teaching reading in junior high school is students can 
comprehend written English text. Therefore, teacher has a responsibility to make 
students easier in comprehending written text and facilitating them in order to get 
well comprehension. It is difficult for students to comprehend a foreign language 
text, since their mother tongue is different systematically with foreign language. 
The researcher observed and recognized that students‟ reading comprehension of 
the VII-C class of SMP Negeri 7 Surakarta in the academic year of 2010/1011 
was still low and far from the expectation. Only some students who have a good 
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achievement and are active follow the teaching learning process. Most of students 
still found troubles and difficulties comprehending a text as follows: 1) students 
have difficulty in finding word meaning from the text ; (2) students have difficulty 
in finding detailed information of the text; (3) students have difficulty in 
identifying referent of the text; (4) students have difficulty in identifying main 
idea of the text, and (5) students have difficulty in identifying implied information 
of the text; (6) students have difficulty in identifying the generic structure of the 
text; and (7)  students have difficulty in identifying communicative purpose of the 
text.  
Besides problems in reading comprehension, the problems can be 
identified from the class situation. The problems that can be identified from the 
class situation are: (1) the students do non-academic activities rather than 
academic. They are noisy in the teaching and learning process by chatting with 
their friends; (2) the students tend to be passive learners because the teacher 
dominates the classroom activities; (3) the students are not interested in the 
reading classroom because the teacher only uses conventional method of teaching, 
which is teacher- centered. (4) the students do not have sufficient intrinsic 
motivation to learn English especially in reading classroom so that they do not 
have willingness to participate during the teaching learning process. They only 
read the text when the teacher asks them without knowing what the text was 
about. They think that reading English text is very difficult to understand, so they 
are reluctant to read English text and they are lazy to do their homeworks.  
The causes come from the students and the teacher. First, the teacher uses 
traditional techniques in teaching reading and seldom uses various interesting 
techniques. The teacher who teaches monotonously makes students bored and 
frustrated. She asks the students in the class to read silently and then answer 
questions of the text. After that they submit the task without discussing with their 
friends. The teacher also seldom explains more to comprehend the appropriate 
information in the reading tasks. This model of reading directs students to be the 
passive rather than active readers. Second, the students also lack of motivation in 
studying English, especially reading. Most students are still afraid and difficult to 
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comprehend and interpret reading text. Besides they don‟t have self-confidence, 
they are shy and afraid of making mistakes.  
Based on the problems and causes above, the writer proposes solution by 
using buzz groups technique to improve the students‟ reading comprehension. 
This is a small discussion group formed for a specific task such as generating 
ideas, solving problems, or reaching a common viewpoint on a topic and followed 
by whole class discussion within a specific period of time. Using buzz groups 
technique, students can learn in the group discussion  so that they are easier to 
express themselves and share their understanding of written text in reading 
classroom.  
One of the ways to discuss texts deeply and to give students experience is 
through social interaction. Group interaction in buzz groups technique makes 
available a broader range of perception than a problem that occurs when an 
individual thinks alone. When a student solves  her/his problem in solitude, he or 
she uses  his/her own sensivity and therefore involves limited perception. In 
opposite to this, groups interaction is an effective problem solving because the 
interaction involves others to contribute ideas and perception for solution to a 
problem. When one individual gives response to the problem, he/she stimulates 
further analysis by another member of the group. This will lead another student to 
refine their thinking by giving feed back or share their different ideas. Students 
will create interaction to each other discussing text, questioning and sharing points 
of view so that the students can gain and assimilate knowledge and at last find 
solution for the problem. 
Buzz groups technique is good for allowing students to network with their 
peers and to hear many diverse views and opinions. Furthermore, students 
generate additional ideas at each new combination, so all of students can 
participate actively in reading classroom. The students can use their own 
knowledge and share their knowledge with their friends. Besides that, they could 
interact with each other to solve problems. By applying buzz groups technique, 
students would learn by themselves, learn more, feel more confident, feel more 
dedicated, enjoy the class, teach each other, and become independent learners.  
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From the explanation above, it can be assumed that buzz groups technique 
is an appropiate techniques to teach reading. The students can generatee ideas, 
solve problems or reach a common viewpoint on a topic and summarize  the topic 
within a specific period of time, so that they can participate in reading classroom 
meaningfully and effectively. They can share knowledge to solve the problem to 
comprehend the text. They can solve the problem like finding word meaning from 
the text,finding detailed information, identifying referent,identifying main idea, 
identifying implied information, and identifing the generic structure of the text, 
and identifying communicative purpose of the text. So it helps the students to 
reach a better understanding in reading. 
E. Action Hypothesis 
 Based on theory underlying buzz groups technique, reading 
comprehension, and teaching reading, the hypothesis is : the use of  buzz groups 
technique can improve reading comprehension of  the seventh grade of SMP N 7 
Surakarta in academic year 2010/2011. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Context of the Research 
  1.  Place and Time of the Research 
   The research was conducted in SMP N 7 Surakarta. The school is 
located on Jl. Mr. Sartono no: 34 Surakarta. Its location is far from the main 
street so that it is very comfortable for teaching learning process because it is 
not noisy there. The situation of the school environment is safe and quiet. The 
condition of the school is good. 
     SMP N 7 Surakarta has three grades of class. They are the seventh 
grade, the eighth grade, and the ninth grade. Each grade consists of six classes. 
Besides the eighteen classrooms, the other rooms are headmaster office, 
teacher office, administration office, library, laboratory, multimedia room, 
computer room, art room, language laboratory, canteen, and mosque. 
     The research was conducted at the seventh grade class of SMP  N 7 
Surakarta in academic year of 2011/2012.  The class where the researcher 
observed is VII-C class that consists of 36 students. It is equipped with 
facilities to support the learning processes. Those facilities are tables and chairs 
as many as the number of students, a whiteboard and a blackboard. The 
condition of the classroom support the teaching and learning very much. 
             The study was conducted from March to April 2011 as shown as 
follows: 
No Activity Time of Research 
1. 
2.  
3. 
4. 
5. 
Preparation of try out and pre test 
Pre Test 
Action 
Post test 
Analyzing the data 
March             2010 
March             2010 
March - April  2010 
April               2010 
May                2010 
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2. Subject of the Research 
The subject of the research is the seventh grade students of SMP N 7 
Surakarta class VII C. Class VII C has 36 students consisting of 18 boys and 18 
girls. The students of SMP N 7 Surakarta, especially in class VII C, have 
difficulties in reading comprehension. The students’ achievement varies. There 
are some students who have higher achievement than the others. There are also 
some students with average achievement. There are students with below 
average achievement in comprehension of texts. 
There are some characteristics of the students in Class VII C. There are 
some girls who are diligent and motivated in the learning activity. However, 
the boys tend to be lazy and less motivated. Usually the good ones are diligent, 
active, motivated, serious and interested to know more about the material. The 
weak students tend to be passive, lack of motivation, not serious, and annoying 
to the other students. 
 
B.  Research Method 
In conducting the study, the writer uses action research. As a starting point, 
it is necessary to present the nature of action research. 
1. The Nature of Action Research 
    Action research is the application of fact finding to practical problem 
solving in social situation with a view to improving the quality of action within 
it, involving the collaboration and co-operation of researchers, practitioners and 
laymen (Burns, 1993: 30). In line with Burns, Bogdan and Biklen in Burn 
(1999:30) state that action research is the systematic collection of information 
that is designed to bring about social change. Both definitions give clear 
explanation that action research aims to bring about change and improvement 
in practice. 
    Wallace defines action research as a way of reflecting on teacher’s 
teaching that is done systematically by collecting data on their everyday 
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practice and analyzing it in order to come to some decisions about what their 
future practice should be (1998: 4). 
   Mills proposes action research as systematic inquiry done by the teachers 
or other individuals in teaching or learning environment to gather information 
about and subsequently improve the ways their particular school operates, how 
they teach, and how well the students learn (2000: 5).This information is 
gathered with the goals of gaining insight, developing reflective practice, 
effecting positive changes in the school environment ( and on educational 
practices in general) and also developing students’ outcomes and the lives of 
other involved. 
    Kemmis in Hopkins (1993: 2) says that action research is a form of self 
reflective inquiry undertaken by participants in a social situation (including 
educational) in order to improve the rationally and justice of (a) their own 
social or educational practices, and, (b) their understanding of these practices, 
and (c) the situations in which the practices are carried out. According to 
Kemmis and McTaggart in Burn (1999:32), the implementation of the action 
research includes four steps. They are as follows: (a) identifying problems and 
planning the action, (b) implementing the action and observing or monitoring 
the action, (c) reflecting the result of the observation, and (d) revising the plan 
for the following step. 
       Based on the definitions above, it can be concluded that action research 
is a systematic study of efforts that develops reflective practice from teacher, 
students, technique, and materials in teaching learning process to overcome 
education problems in order to bring about changes and improvements in 
practice in the school environment (and on educational practices in general) 
and also to develope individual outcomes. 
      This research was carried out by the collaboration of the researcher as 
the teacher and her partner and teacher as the observer. The practical action 
uses buzz groups technique to improve students’ reading comprehension. The 
reflection of the actions could be done while this technique is used. This 
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reflection shows whether or not Buzz Group technique can improve students’ 
reading comprehension.  
 
2. Characteristics of Action Research 
 
 The following common features are the characteristics of action research 
suggested by Burns (1999: 30):  
a. Action research is contextual, small-scale and localized. It identifies and   
investigates problems within a specific situation. 
b. It is evaluative and reflective as it aims to bring about change and 
improvement in practice. 
c. It is participatory as it provides for collaborative investigation by teams of 
colleagues, practitioners and researchers. 
d. Changes in practice are based on the collection of information or data which 
provides the impetus for change. 
  Based on the characteristics of action research above, this research is 
appropriately conducted as collaborative action research in order to bring about 
social and educational change and improvement in students’ reading 
comprehension and the students’ learning attitude. In this case, the writer wants 
to improve the students’ reading comprehension of seventh grade students of 
SMP N 7 Surakarta by implementing buzz groups technique through a 
classroom action research. 
 
3. The Model of Action Research  
 
According to Kemmis and Mc Taggart (1998) in Burns (1999: 32), 
action research occurs through a dynamic and complementary process, which 
consists of four essential ‘moments’: of planning, action, observation and 
reflection. 
 These moments are the fundamental steps in a spiraling process through 
which participants in an action research group undertake to do in planning, the 
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researcher develops a plan of critically informed action to improve what is 
already happening; action, the researcher acts to implement the plan; 
observation, the researcher observes the effects of the critically informed 
action in the context in which it occurs; and in reflection, the reseacher reflects 
on these effects as the basis for further planning, subsequent critically 
informed action and so on, through a succession of stages. 
 The Action Research in this context uses the model developed by 
Kemmis and McTaggart in Burns (1999: 32). According to the model, the 
implementation of the action research includes four steps: 1) Identifying 
problems and planning the action, 2) Implementing the action and observing or 
monitoring the action, 3) Reflecting the result of observation, and 4) Revising 
the plan. The spiral model can be illustrated below: 
 
 
Plan 
Reflection 
 
  Cycle 1 
 
     
Action& 
Observation  
         Revised plan 
Reflection 
           
                  Cycle II 
Action& 
Observation          
   
          Revised plan 
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4. The Procedure of Action Research 
   To get better understanding about the procedure of this action research, 
the detailed information is given as follow: 
1. Identifying the problem 
The researcher in this research identifies the problem. The problem 
refers to the students’ poor reading comprehension. It can be seen that the 
students still encounter some difficulties in using their English for 
comprehending English text. They have some problems as follow : (1) students 
have difficulty in finding word meaning from the text ; (2) students have 
difficulty in finding detailed information of the text; (3) students have 
difficulty in identifying referent of the text; (4) students have difficulty in 
identifying main idea of the text, and (5) students have difficulty in identifying 
implied information of the text; (6) students have difficulty in identifying the 
generic structure of the text; and (7)  students have difficulty in identifying 
communicative purpose of the text.  
The students still have difficulty in reading since they may have no 
interest and motivation and the purpose of reading was never explained to 
them. In reading class, the students still have inefficient reading habit, that is, 
they completed the task in reading material merely by matching the words and 
the sentences in the tasks with the words and the sentences in the text without 
knowing what the text was about. 
2. Carrying out the real action research 
a. Planning 
 In this step, the researcher makes a lesson plan about a certain 
topic, material, media, time, schedule, and instrument for observation. 
The topic of reading comprehension in lesson plan is based on the 
syllabus in curriculum. The reading material that the researcher uses 
some media for teaching-learning process, for example some pictures, 
suitable text, etc. Time and schedule of this research are confirmed with 
the situation in the school. The researcher uses photographs, interview, 
research diaries, and field notes for instruments of observation. 
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b. Implementing 
 In this step, the researcher implements the activities of teaching 
reading in the lesson plan. The reseacher will conduct two cycle in this 
research. The first cycle consits of three meeting and the second cycles 
consist of two meeting; each meeting will take 80 minutes. The step of 
implementation stage is divided into three sections. These are opening 
section, main activity section which cover pre-reading, whilst reading, 
and post-reading and closing section. 
c. Observing 
 In this step, the writer as the practitioner will implement buzz 
groups technique in teaching and learning process, and the English 
teacher as the observer will observe students’ understanding, students’ 
participation, students’ activity, and students’ comprehension in the 
teaching-learning process. Observation is one of the techniques which is 
used in collecting the data. The result of the observation is recorded on 
observation sheets as the data. 
d. Reflecting 
 After carrying out the teaching process using buzz groups 
technique, the researcher recites the result of the activities which occur in 
classroom as the reflection of the action. She evaluates the process and 
the result of the implementation of buzz groups technique in the reading 
class. It is a basic consideration to make plan and conduct the next 
meeting. It will also used to answer the hypothesis that has been 
proposed by the writer before the action is carried out. 
3. Doing evaluation 
 When the whole teaching process has been done, students are given a 
test. Then, the writer finds the mean score. By analyzing the test result, the 
writer can find wheter or not there is an improvement of the students’ 
reading comprehension. 
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C. Techniques of Collecting Data 
The techniques of collecting data are presented in the following section. 
1. Qualitative Data  
 The qualitative data of the research was collected by using some 
techniques of data collection including: interview, observation, and document 
analysis. Photograph was also taken during the implementation of the 
research to provide more accurate data. The data, which were collected in this 
research, consisted of the information of pre- research, the process and the 
result of Action Research. The whole qualitative data collection used in this 
research was summarized as follows: 
Steps of the 
research 
Participants Techniques Data 
Pre- research Teacher 
Researcher 
Observation 
 
Interview 
Observation 
report 
Transcript of the 
interview result. 
Implementation Researcher Observation 
Photograph 
 
 
Document 
analysis 
Field notes 
Photograph 
during the 
teaching learning 
process 
Lesson plan 
List of the 
reading score 
representing 
students’ 
achievement 
Teacher’s Diary 
Researcher’s 
Diary 
perpustakaan.uns.ac.id digilib.uns.ac.id 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
commit to user 
 
 
38 
 
Result Discussion Teacher 
Researcher 
Interview Transcript of the 
interview result 
 
1) Interview  
 According to Burns (1999: 17), interviews and discussions are face-
to face personal interactions, which generate data of research and allow 
specific issue to be discussed from other people perspective. 
Interview comes in many different forms. As stated by Wallace 
(1998: 146), there are three broad categories of interview as follows: 
a. Structured interview 
  Structured interview is an interview that has a very tight structured 
and in which the question will probably be read from a carefully 
prepared interview schedule.   
b. Unstructured interview 
  Unstructured interview can be quite free-wheeling, without losing 
sight of the research purpose. This open-ended approach can be 
revealed which might otherwise be withheld in a more formal setting. 
c. Semi-structured interview  
  Semi-structured interview is a kind of compromise between the 
two extremes. There will almost certainly be a prepared interview 
schedule, but most of the questions will be probably open questions. It 
combines a certain degree of control with a certain amount of freedom 
to develop the interview. 
In this research, researcher used semi-structured interview. The 
researcher made a schedule first before doing the interview, and prepared 
the questions for interview. The questions are related to the students’ 
reading comprehension, the implementation of buzz groups technique and 
the situation in reading classroom.  
 The researcher interviewed the teacher and the students about the 
way she implements the material, and the problem faced. The researcher 
also interviewed the students about their response during learning reading 
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by using buzz groups technique. The researcher did the interview before 
and after conducting research in order to know the teacher’s view of the 
teaching learning process and students’ reading comprehension. 
 
2) Observation 
Burns (1999: 80) says that observation is taking regular conscious 
notice of classroom action and occurrences, which are particularly relevant 
to the issues or topics being investigated.   
In this research, the observation was carried out to cover the 
process of the implementation of buzz groups technique in teaching 
reading. Observations are ways of finding out more about the students’ 
response, students’ behavior, and students’ activities during the learning 
process dealing with the students’ reading comprehension, the interaction 
among students and interaction between the students and the teacher, and 
classroom situation in reading classroom.  
The observation was done in the pre-observation and in the 
implementation of the research. In pre-research, observation was 
conducted to get information about classroom environment, class 
condition, and teaching learning techniques. In the implementation, the 
observation was done by the researcher and the teacher as collaborator. 
The collaborator observed and made notes about the teaching learning 
process. She helped the researcher to observe, evaluate, and offer 
suggestions about the implementation of Buzz Groups technique. 
3) Document analysis 
The document that was collected is in the form of teacher’s lesson 
plans, reading materials, textbooks, syllabus, students’ product and the 
teacher’ diary. By analyzing them, the researcher got information about 
the process of teaching learning activity and students’ ability in reading. 
The researcher also collected the data from the scores representing the 
students’ achievement. The score is the final products of the students’ 
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comprehension of reading. In this research, the researcher gathered some 
documents that were analyzed to get the data.  
4) Photographs 
Photographs are a way of greatly enhancing classroom analysis 
and providing visual stimuli, which can be integrated into reporting and 
presenting the research to others. 
 
       The qualitative data which are collected in this study consist of the 
information obtained during pre-research, the process and the results of action 
research implementation, and the results of the discussion between teacher and 
researcher. 
2. Quantitative Data 
   The quantitative data of the research was collected by using reading 
test. The researcher gives tests of reading comprehension. There are pre-test 
and post-test which are used to collect the data of the improvement. The result 
of the test is analyzed to know the students’ ability on reading comprehension. 
The result could indicate whether or not the use of buzz group technique in 
enhancing the students’ reading comprehension. 
 
D. Technique of Analyzing the Data 
The classroom action research in this study will be succesful if there is 
an improvement or enhacement of students’ reading comprehension. This can 
seen when the students can do the test, and feel it easy and enjoy learning 
reading in the classroom. In this research, the data collected are qualitative and 
quantitative data. 
1. Qualitative Data 
  The qualitative data analyses are used to analyze the data that are 
taken during the teaching learning process. The writer uses the indicators 
that show the improvement of the students’ reading comprehension. In 
analyzing the qualitative data, the researcher analyzes the data from the 
result of observation, interview, field notes, and photograph to describe 
perpustakaan.uns.ac.id digilib.uns.ac.id 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
commit to user 
 
 
41 
 
how the process of teaching reading by using Buzz Group technique runs 
in the classroom. 
According to McKernan (1996) in Burns (1999: 156-160) there are 
five steps in analyzing the data. They are: 
a. Assembling the data  
      The first step is to assemble the data that the researcher has 
collected over the period of the research: field notes, interview, and so 
on. At this step, broad patterns should begin to show up which can be 
compared and contrasted to see what fits together. 
b. Coding the data  
Coding is a process of attempting to reduce the large amount of 
data that may be collected to more manageable categories of concepts, 
themes, or types. Data analysis become more messy and coding becomes 
less clear cut when the researcher dealing with diary entries, classroom 
recording, or open-ended survey questions. 
c. Comparing the data  
Comparison is made to see whether themes or patterns are 
repeated or developed across different data gathering techniques. At this 
step, the researcher is able to map frequencies of occurrences, behaviors 
or responses. The main aim at this step is to describe and display the data 
rather than to interpret or explain them. 
d. Building interpretations 
This is the point where the researcher moves beyond describing, 
categorizing, coding, and comparing to make some sense of the meaning 
of the data.  
e. Reporting the outcomes 
This step involves presenting an account of the research for others.  
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2. Quantitative Data 
The quantitative data analyses are used to analyze data from the result 
of teaching learning process.  In analyzing quantitative data, the researcher 
uses descriptive statistic. The quantitative data are analyzed by comparing the 
mean scores of the pre-test and the post-test to know the difference before and 
after the cycle. Then, the researcher compared those scores. The improvement 
could be seen from the scores of post-test which is higher than the score in 
the pre-test. 
The mean score of pre-test and post-test can be calculated with the 
formula as follows: 
 
       
in which: 
X : Mean of pre test scores 
Y : Mean of post test scores 
N : Number of subject 
      : The sum of pre test score 
  : The sum of post test score 
Finally, by analyzing the data from qualitative and quantitative data, the 
researcher is able to draw a conclusion whether or not buzz groups technique 
can improve students’ reading comprehension. If almost the students give 
positive response to the teaching learning activities and their post-test score is 
higher than pre-test score, the implementation of buzz groups technique is 
succesful, but if the students give negative response during the lesson and 
their post-test is lower than pre-test, the implementation of buzz groups 
technique  is not successful.  
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
This chapter discusses the result of the research. This chapter presents 
some findings and discussions about the use of buzz groups technique in reading 
comprehension. This chapter reports the research implementation. Each cycle of 
the research implementation consists of planning, acting, observing and reflecting 
activities. This chapter also notes the improvement of students’ reading 
comprehension by using buzz groups technique. 
 
A. Process of The Research 
1. Introduction 
The objectives of the research are to improve students’ reading 
comprehension by using buzz groups technique and to know the class 
situation when buzz groups technique is used in teaching reading. 
The research was carried out at the seventh grade of SMP N 7 
Surakarta, especially an VII C class.  The research was conducted in 
collaboration with the English teacher of SMP N 7 Surakarta that is Mrs. 
Mahmudyah, S.Pd (MH). Before conducting the research, teacher (MH) and 
the researcher (EM) shared a common knowledge about the action research. 
Teacher (MH) seemed anthusiastic when she learned about the action 
research. She agreed to work together with EM. The action research was 
conducted collaboratively. The researcher was the practitioner who 
implemented the action and teacher (MH) was the observer. They also 
discussed the research implementation result during the teaching learning 
process as a reflection. 
 
2. Research Implementation 
 
       The implementation of teaching reading comprehension by using buzz  
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groups technique through classroom action research consisted of two cycles. The 
first cycle consisted of three meetings and the second cycle consisted of two 
meetings for delivering the material, one meeting for pre-test and two meetings 
for post test 1 and post-test 2. There are eight meetings in this classroom action 
research. Each meeting took 80 minutes. In all cycles, descriptive text was used as 
the teaching material. For the first cycle, the researher used descripive text 
entitled “ Kangooro”, “Jellyfish”, “ My Lovely Home “, and the second cycle, 
descriptive text entitled “ Mr. Kartolo, the farmer  “ and “Yogyakarta” were used 
as the teaching materials. Each cycle in this action research consists of six steps: 
identifying the problems, planning the action, implementing the action, observing 
or monitoring the the action, reflecting the action and evaluating the result of the 
observation,  and revising the plan. 
Each cycle is described in the following part. 
 
a) Cycle 1 
 
1) Identifying the Problem 
 
Before the researcher implemented the research, she did some 
observations. She found that the class situation during English lesson, 
especially in reading was  monotonous and was not active. The teacher once 
asked the students to read the text loudly together, translate the text, and then 
answer the questions. The students tended to be passive during the lesson. They 
sometime did not pay attention to the lesson. Moreover, the students’ reading 
comprehension was still low. Most  students still found troubles and difficulties 
in comprehending a text as follows: (1) students have difficulty in finding word 
meaning from the text ; (2) students have difficulty in finding detailed 
information of the text; (3) students have difficulty in  identifying referent of 
the text; (4) students have difficulty in identifying main idea of the text, and (5) 
students have difficulty in identifying implied information of the text; (6) 
students have difficulty in identifying the generic structure of the text; (7) 
students have difficulty in identifying c mmunicative purpose of the text.  
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2) Planning the Action 
Finding the fact that the students’ reading comprehension was low, the 
researcher planned to teach them by choosing a certain teaching technique. The 
chosen technique is buzz groups technique. This technique is a cooperative 
learning in reading and it is used to develop text comprehension  in which there 
are interactive dialogues between teachers and students, individually and in small 
groups. There are three steps in this technique, namely (1) generating ideas, (2) 
solving problems or reaching a common viewpoint on a topic and (3) whole class 
discussions in larger groups to summarize the topic within a specific period of 
time.   These steps are used to comprehend the content of a text. The researcher 
believed that buzz groups technique was an appropiate technique to improve 
students’ reading comprehension, particularly that of students of Junior High 
School. 
To implement that technique, the researcher constructed a lesson plan as a 
teacher’s guide in teaching, prepared the materials based on the curriculum, made 
students’ worksheet consisting of some tasks and everything related to the action. 
The lesson plan would be implemented by the researcher (EM). The English 
teacher (MH) observed the whole process during the teaching learning process in 
the classroom. 
 
3) Implementing the Action 
The action plan was implemented by EM. In the first cycle, she introduced 
descriptive texts. She guided the students to analyze a text and how to 
comprehend it. There were three texts that were used in this cycle. Each meeting 
used one text. The implementation of buzz groups technique is described for each 
meeting as follows. 
a) The first meeting ( Saturday, March  19th, 2011) 
Opening 
  The lesson started at 09.55 a.m. The researcher (EM) and English teacher 
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(MH) came to the class, greeted the students, and checked students’ attendance. 
The class was not noisy. After introduction, EM explained what they would have 
to do that day. EM tried to create a good situation by telling the students that the 
day’s activities would be reading lesson by cooperative learning, they would work 
in groups. The students seemed enthusiastic. 
 
Main Activity 
EM explained about the strategies to analyze a text (buzz groups 
technique). She gave a short explanation about the material of that day, that is 
descriptive text. The text that would be discussed was “Kangaroo”. EM reviewed 
and explained about descriptive text. 
Firstly, EM explored the students’ knowledge about the  topic of that day 
to build students’ background knowledge. She asked them to recall their 
knowledge about descriptive text, including communicative  purpose, generic 
structure, and language features. The communicative purpose of descriptive text is 
to describe something, including  person, place, or thing in particular. The generic 
structure  is identification and description. Because the students have known about 
descriptive text and the generic structure, EM did not need much time to explain 
it. 
Secondly, EM told the students about the activity that day, that is 
cooperative learning through some strategies of buzz groups technique to 
comprehend the content of the text. She explained that there were three strategies 
to analyze the text, namely (1) generating ideas, that is, students analize the 
content of the text and find the main idea of the text, (2) solving problems or 
reaching a common viewpoint on the topic, that is, students discuss together with 
their groups to do  the task  on the worksheet and solve the problems  together in 
teammate, and (3) whole class discussions in larger groups, that is, students return 
to whole class discussion to report the result of the disscussion and make 
conclusion from the discussion with a specific period of time.   
Before doing the work, teacher asks students to make a groups, each group 
consits of six students. Each group chooses one leader to lead the discussion in 
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their group and also choose one recorder to record the result of their group’s 
discussion. EM gave the students the copy of the text. Almost all of the students 
was unfamiliar with the situation because they never learnt in group work, 
especially in reading lesson. EM guided them to analyze the text together, she 
asked them to read the title of the text and predicted the likely content of the text. 
Some of the students could predict the content of the text but some of them kept 
silent. EM asked the students to answer the questions together so that they would 
understand the lesson well. The students said that the text was about the physical 
description  about kangoroo. Another student also said that the text was about 
kangoroo’s behaviour.  
Next, EM began the first strategy of buzz groups technique that is, 
generating idea. She asked the students to  understand the content of the text. She 
saw that not all of the groups could do the task well. The text analyzed was 
entitled “ Kangoroo”. She asked the students to find the main idea of the text and 
generic structure, language feature, and the communicative purpose of the text  by 
using WH-Questions  so that the students can understand the content of the text 
easily. 
The next strategy was solving problems or reaching a common viewpoint 
on a topic. EM gave the students students’ worksheet and asked them to discuss 
task  in their students’ worksheet in a group. She asked them to find difficult 
words  and the meanings in the dictionary first before did the task in worksheet. 
She saw that there were discussions in some groups. The students looked for the 
meaning of difficult words in the dictionary and then discussed the appropiate 
meaning of words based on the content of the text. EM saw that in certain groups 
( group three and group six), all students discussed the task enthusiastically. 
However, there were no discussion in the other groups because the leader  did the 
task by herself or himself and the other member only kept silent. EM asked why 
there was no discussion in their groups. The leader said that the members of the 
group did not want to discuss together, and she/he could do the task by herself or 
himself. EM advised them to discuss all of the tasks together to solve the 
problems in order that all of the members understood the material of the lesson. 
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The last stategy of buzz groups technique was whole class discussion. EM 
asked students to return to whole class discussion to report the result of the 
disscusion and make conclusion from the discussion. She asked the leader of each 
group to stand up and  report the result of their group discussion in front of the 
class, and the other group had to comment on the group’s result of discussion. 
There were no questions or comment from other group because it was the first 
time for  the students to get involved in buzz groups technique that was still 
strange for them, so that they did not give a feedback to other groups. Then, she 
asked students to make a summary from the text. Some of the students did not do 
the task well. She said that in making a summary, they should discuss it with the 
team. She saw that there were three groups that could do the task well but the 
other groups could not. In other groups, only the leader made the summary and 
the other members still did not know what they had to do with the text. She 
moved around the class and checked the students’ work and also their 
understanding. Then, she said that they had to discuss all of the tasks, because it  
was the function of groups discussion. They had to share and help each other to 
solve the problems.  
After all groups finished the task, EM gave the students chance to ask if 
there was something they had not understood. There were no questions from the 
students, they were still passive. EM said that they should do all of the task with 
the team work. They could discuss and help each other to solve the problems in 
the text.The leader should manage the members of the groups to work and to 
solve the problems together, rather than do all of the task by himself. Afterward, 
she  gave the students home work. She asked them to do the task individually in 
the last task on the worksheet, that is,  the question dealing with language feature 
of descriptive texts. She asked them to analyze the use of Simple Present Tense in 
“Kangaroo” text. 
 
Closing 
Before closing the lesson, EM checked the students’ comprehension  of 
their reading text. There were some questions dealing with the content of the text 
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which had to be answered by them individually. EM asked the students randomly 
to answer the questions. When the time given was over, she summed up the lesson 
of that day. She said that they would learn in group again in the next meetings and 
hopes that the situation would be better than the situation in this meeting. Because 
there were no question and the time was over, EM thanked the students and closed 
the class. 
 
b) The second meeting ( Thursday, March  24th, 2011) 
 
Opening 
 EM started the lesson by greeting the students and checking students’ 
attendance. She revieved the lesson of the last meeting. She asked about what they 
did in the last meeting. Some of the students answered her questions. They said 
that they had learned about descriptive text using group work. EM explained to 
them that in that meeting, they would work together with their team work. They 
had to share and help each other to finish all of the tasks. Almost all of the 
students seemed enthusiastic because they would work in groups again. They said 
that they preferred working in group  than working individually. 
 
Main Activity 
 EM divided the class into six groups. The groups were the same as the 
groups of the last meeting but the leaders of the groups were replaced by other 
students. EM asked the other students to be the leader in each group to avoid 
domination and give the opportunity to all of the students to be the leader. She 
asked the middle-ranked students from each group. She explained that they would 
analyze the text through some strategies. The strategies were the same as the 
strategies of the previous meeting. 
 Next, EM gave the students the copy of the text entitled “Jellyfish”.  EM 
guided the students to analyze the text. She asked them to read the title and asked 
them to predict the likely content of the text. The students could do the task well. 
They said that the text was about description of  Jellyfish. Then, EM asked them 
perpustakaan.uns.ac.id digilib.uns.ac.id 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
commit to user 
50 
 
to read the first paragraph quickly and predicted the likely content of the text. The 
students said that the text was about description of Jellyfish. The answer was 
better than before. 
 Then EM did the first strategy of buzz groups technique, that is, generating 
idea. Teacher helped the students to analyze the content of the text in their group. 
EM asked them to find the important information or main idea of the text through 
some questions (WH-Questions). EM said that they had to discuss the tasks with 
all of the members in their groups. EM moved around and checked the students’ 
work. Some groups had discussed it together. It can be said that they have 
understood their role in the teaching learning process.  
 Next, EM  did the second strategy of buzz groups technique that is 
solving problems or reaching a common viewpoint on topic. She asked them to do 
their task in students’ worksheet in a group . EM asked the students to find some 
difficult words and to look for the meaning of them in the dictionary first in order 
to make it easier to do the task. EM saw that some groups could do the task well.  
However, other groups found it difficult to find appropriate meaning of words 
based on the text. One of the members of  groups asked the answer to the other 
group. She said, “ Eh artinya glow apa?” One of the member of other group said, 
“ Artinya sinar, tapi kalau di teks kayake artinya yang pas itu memancarkan 
sinar”. There were some group discussions in the class, so the class situation was 
rather noisy.  After that, EM askes the students to do the task on the worksheet. 
EM saw that although they found it difficult to do the task, they discussed the task 
with all of the members of their groups. EM saw that they had good responsibility 
to finish the tasks. EM moved around the class and checked whether the students 
did the task well or not. EM saw some students were still passive in their group, 
and there was leader’s domination in some group. EM said that they had to 
discuss the task with their team work so that they could understand the content of 
the text well. One of the students asked EM wheter in finding main idea, they took 
the first sentence of each paragraph. EM said that they could do it but they had to 
check wheter the sentences were the main sentences or not. Almost all of the 
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groups did the task well to find the main idea of each paragraph in  the text. They 
could finish the task on the worksheet well. 
 After the students had finished the task, EM did the last strategiy of buzz 
groups technique, that is, whole class discussion. She asked the students to report 
the result of their discussion in front of the class, and the other groups had to 
comment on the group’s result of discussion. Four groups had reported the result 
of their discussion, but there was no comment from the others. EM asked why 
there were no questions or comment.The students kept silent. Then, she said, “ 
Kenapa nggak ada pertanyaan atau komentar?” A student said, “ Ngga tahu 
Miss mau tanya apa, lagian nggak tahu cara ngomong pake bahasa Inggrisnya”.  
She said that they could give opinion by using Indonesian. Then, there were 
question in Indonesian about the main idea in the first paragraph of the text, and 
the leader of that group could answer well. He said that the main idea of the first 
paragaraph of text was that Jellyfish are invertebrate animals because they have 
no backbones. Another question was about the generic stucture of the text for the 
next group. The students from the group five who presented the result of their 
discussion could mention the generic structure of the text clearly. She said that the 
generic structure of the text was identification in paragraph one,  the Jellyfish 
characteristic description in paragraph two,and  the Jellyfish’ habits and 
behaviours  description in paragarph three and four. The class situation was very 
noisy but it was good situation because they shared their understanding in 
analyzing the text. 
 Each leader of the groups reported their group’s discussion result ,EM  
guided the students to make summary of the text. After finished it, EM asked 
students to do individual task. The students did the task individually and then 
collected it after finish. 
 
Closing 
 After all groups and EM summarized the material that day, before 
closing the lesson, EM checked students’ understanding by asking some questions 
related to the text randomly. Almost all of the students could answer well. Next, 
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EM summed up the lesson and asked the students’ difficulties and their feeling. 
The students felt afraid to report the result of their discussion in front of their 
friends. They were afraid because they could not read the text well, and 
sometimes they could not answer the question well. EM said that it would not be a 
problem if they made mistakes, because they would correct it together. Before 
closing the lesson, EM said that she was happy bacause the students did the tasks 
well and played their role in the teaching learning process. Because the time was 
over, EM closed the class and said goodbye. 
c) The third meeting ( Saturday, March  26th, 2011) 
Opening 
 EM and English teacher (MH) entered the classroom. After greeting the 
students, EM checked students’ attendance. Before starting the lesson of that day, 
some students said that they wanted to study in group again. Some students said, 
“Kelompok lagi aja ya miss”, “ Iya miss, biar bisa kerja bareng-bareng, bisa agak 
nyantai”. It indicated that they felt happier to study in group than to study 
individually. Next, EM reviewed the leson of the last meeting. She asked students 
about descriptive text. Some of the students could answer well. They said that 
descriptive text is to describe something such as person, place, or thing in 
particular; the generic structure is identification and description. Then EM said 
that that day they would analyze descriptive text again. 
 
Main Activity 
 EM divided the class into six groups. She gave each student the copy of 
the text  entitled “ My Lovely Home”. Firstly, EM read the text title and made 
prediction about its content. The students said that the content of the text was 
about the description of lovely home. As usual, EM asked the students to read the 
first paragaraph and to predict the content of the text. The students answered that 
the content of the text was about the description of the writer’s home. The next 
answer was better than before. 
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 After that, EM did the first strategy of buzz groups technique that is 
generating idea. EM guided the students to identify the main idea of the text and 
analyze the generic structure by make some question ( WH-Question) to find the 
main idea of the text.  EM moved around the class and checked students work. 
Almost all of the groups did the task well. Finally the students concluded that the 
text told about the physical description and the facilities of writer’ home that is 
very comfortable. 
 The next strategy of buzz groups technique is solving problems or 
reaching a common viewpoint on the topic. EM asked the students to do the task 
on their students’ worksheet in a group. Before students did the task, they have to 
find the meaning of difficult words from the text in the dictionary so that they can 
did the task easily. EM saw all of the groups can discuss the task together well. 
All of the groups could finish the tasks  from the text correctly, especially in 
answered the referent of questions.  
 After all of groups finished the tasks, EM did the last strategy of buzz 
groups technique,that is, whole class discussion to report the group discussion’s 
result and to make conslusion.  The leader of  all groups report the result of their 
discussion, and asked the other groups to comment on the result of the discussion 
of other groups. When reporting the result of the discussion, the leader of group 
three could not answer the questions from other group. The question was about 
the text organization ( generic structure). Then EM asked one of the member of 
that group to help him. One of the member of that group explained the text 
organization clearly. He said that the orientation of the text in paragraph one and 
the description of the text in the second paragraph. The first paragraph told about 
the writer’s home that would be described in general and the second paragraph 
was about the description of the writer’s home as followed the part and the 
characterictics of writer’s home. The class discussion was lively, but there were 
some students who were still pasive. They did not comment  nor report the result 
of their discussion in front of other friends. They were afraid if they made 
mistake. EM said that they could give opinion in Indonesian, she asked one of 
perpustakaan.uns.ac.id digilib.uns.ac.id 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
commit to user 
54 
 
them to comment on the other groups result of discussion, but she said that she did 
not have questions. She said,“Nggak ada pertanyaan miss,sudah paham kok”. 
 As the last task, EM gave individual task (task 4) that was filling in the 
referent in the blank paragraph. After finish  it, EM and all of the students was 
make summary of the text.  
Closing 
 
 After EM guided all groups to make summary of the text, as usual to 
check the students’ understanding, EM used some reading comprehension 
questions. EM asked students to answer the questions, especially the passive 
students, to answer them. After checking students’ understanding, EM summed up 
the lesson of that day. She also asked students’ difficulties. There were no 
questions. EM asked the students about the descriptive text and students could 
answer well. When EM found that the students had understood the lesson, she 
closed the class. 
d) The fourth meeting (Thursday, March  31th ) 
       In the fourth meeting, post test 1 was conducted. This test was conducted  
to know the students’ achievement in comprehending text after implementing the 
action plan. 
 
4) Observing or Monitoring the Action 
Observing or monitoring is an important aspect in a classroom action 
research, because it can help the researcher gain better understanding of her own 
research, while at the same time define the students’ ability to observe, analyze 
and interpret the material  which also can be used to improve their 
comprehension. When the researcher (EM) implemented the buzz groups 
technique in teaching reading comprehension, the process was observed and the 
result can be explained as follows. 
a) The first meeting 
In the first meeting, the teaching learning process ran slowly. The students 
were busy with their new teams. They found the situation strange because they 
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were unusual to work in group especially in English lesson. It was rather noisy for 
a moment. When EM gave explanation of the topic, they paid attention. While 
EM was giving instruction about how they would work with their group, they 
were confused. They still found difficulty to understand the procedure. When the 
students worked in group, it seemed that the leader dominated the group, the 
leader did the task by himself or herself. They did not discuss to finish all of the 
task. Almost in all groups, there were just several students who really worked in 
their team. They did not really share and discuss yet. The group work did not run 
well. They did not know what to do with the text. They also did not do the task 
well. 
 
b) The second meeting 
In the second meeting, the teaching learning process ran better than the 
previous meeting. All of the students sat properly with their own group. They did 
not find it strange with the situation. Then, EM gave explanation about the topic 
to build their background knowledge of the topic that day. She instructed students 
to work with their group. She explained the procedure of buzz groups technique. 
When the students worked, EM saw there were some students who did not work. 
EM moved around the class and checked wheter the students worked well or not. 
She saw that there were some students in some groups who did their own work to 
finish the worksheet. They were active enough during the discussion with their 
group mates. Some students opened the dictionary to find the meaning of difficult 
words. Sometimes they asked the teacher to help them in choosing the appropriate 
meaning needed in the context since one word may have more than one meaning. 
They shared and helped each other to finish the task. When they could not finish 
the task, they asked the other groups to help them. The class situation was rather 
noisy. 
After the students finished the task, EM asked the leader of group to report 
the result of their discussion in front of the class to get comment from other 
groups. They could comment in Indonesian. There were some comments and 
questions from the students. The leader of group could answer the questions. 
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There was also a leader who could not answer the questions from other groups. 
EM asked the other member of that group to help him and they could answer the 
questions. In this meeting, there were some students who did not participate 
during the discussion. They talked to their friends in other groups. There were 
also some students who were still passive. They did not give their opinion or their 
comment because they are shy to speak in English. There were also some students 
who wanted to speak up. It can be said that the participations among the group 
members were not well distributed. 
 
c) The third meeting 
In the third meeting, the teaching learning process ran well. Students 
enjoyed working in groups. EM gave explanation about the referent of pronount 
and then she asked them to discuss the text in their group. They discussed the text 
enthusistically. EM moved around the class and checked the students’ work. She 
saw that all of the students in their group had their own job. She saw that there 
were group discussion. It happened between group two, four, and five. After all 
groups had finished their task, EM asked the leader of each group to report their 
result of discussion in front of the class. There were some questions in Indonesian 
about the generic structure. There were class discussion because the leader of the 
group could not answer the questions well. The class discussion was lively and 
interesting. The students asked some questions dealing with the material and also 
gave some comments to other groups who reported the result of their discussion  
in front of the class. 
 
d) The fourth meeting 
In  the fourth meeting,   post test 1  was  conducted. The  test  was  held  to  
know the students’ achievement in reading comprehension after the action plan 
was implemented. The resul of the post-test 1 showed improvement of students’ 
mean score. The mean score increased from 60.7 in pre-test to 75.4 in post-test. 
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5)  Reflecting and Evaluating the Observation Result 
From the observation, the researcher got the result. The English teacher 
(MH) and the researcher (EM) did reflection on several positive results and 
weaknesses in the first cycle. From the observation, it was obtained that the 
activities of reading comprehension teaching learning process by using buzz 
groups technique general ran well. 
In the first meeting, the students were still confused with the strategy. 
They needed teacher’s guide in all activities. Nevertheless, in the following 
meetings, some of the students had done the tasks well because the students had 
their own work to finish the tasks although in some groups there was leader 
domination. But they discussed the task better than the previous meeting. They 
also gave their comment to other group’s result of discussion in Indonesian such 
as question about main idea, detailed information, implied information, generic 
stucture, etc. However, there were some students who were still pasive during 
group discussion. During the implementation of the actions, it can be seen that not 
all of the students were active. There were students who were still quite, and did 
not give ther opinion. When do the task on the students’ worksheet, each group 
still feel it difficult to finish it. The good point is they discussed with all of the 
members of the groups to finish their task in students’ worksheet and some 
higher-ranked students in each groups helped the other members in 
comprehending the texts. 
By analyzing the result of the observation the researcher (EM) and teacher 
(MH) concluded that strategies in buzz groups technique are good enough for the 
students’ reading comprehension. The students enjoyed exchanging ideas with 
other friends until they comprehended the text. The technique gave them a new 
impression so that it reduces their boredom and made the atmoshphere of learning 
more relaxed. This technique encouraged them to express their ideas in front of 
other friends and developed their self confidence. The leader of each groups led 
the member of the group to finish the tasks. The leader confirmed with all of the 
members  of the groups about their understading of the text material. The smart  
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students were not individualistic anymore. They shared their knowledge with 
other students who did not understand the material of the lesson. They shared and 
helped each other. They were able to analyze the aspects needed in analyzing the 
text given through discussion with their group partners. They could complete the 
tasks in every section. When reporting the result discussion, some of the leaders 
could not answer the question well. The other members of thet group helped the 
leader to answer the questions from other groups. The class discussion was 
interesting. The students played their role in the teaching and learning process 
well. 
The result of the test shows that the mean score of pre-test is 60.2 and the 
mean score of post tes-test is 75.4. The result was regarded  good. The result of 
the reading comprehension test showed that there was better improvement from 
pre-test to post-test. 
However, the class situation needs to be improved. Not all students were 
active. There were some groups which did not work well. There were members 
who did not work together in their groups. From the research reflections of the 
observation above it can be concluded that cycle one is not optimum. Although 
based on the result of the pre-test of cycle 1 there are improvement in some 
students’ score. 
 
6) Revising the Plan 
From the observation of cycle 1, the researcher (EM) found some 
problems such as the students’ difficulty to identify the content  of the text, there 
were some students who were still pasive, and there were leader domination in 
some groups. 
The students found it difficult to  identify the content of the text because 
they did not know the main idea of each paragraph. The researcher (EM) decided 
to add media in teaching learning process in order that the students comprehended 
the content of the text easier than before. She decided to use some pictures which 
were suitable with the content of the text. By seeing the pictures, students could 
understand the topic of the text and they could identify the content of the text by 
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using the pictures. The researcher (EM) used some suitable pictures because the 
pictures represented the topic of the text. 
Beside, the researcher (EM) decided to change the member of the group in 
the first cycle. Teacher divided the groups based on the result of the post test one 
and teacher’s recommendation. Teacher asked the passive students became a team 
leader. She asked them to report the result of discussion in front of the class. She 
decided to ask the students to report the result of their discussion in every 
meeting, because there were only few students who actively discussed the reading 
material given. The passive students had to report the result of their discussion 
and answer  the questions from other group. To avoid the leader domination, the 
researcher (EM) asked every group to divide all of the tasks to all members of the 
group. Every student in each group also had their own job, so they had to give 
their contribution and participation in group discussion. 
 
b) Cycle 2 
 
1) Identifying the Problem 
 
Based on the result of cycle one, there were some problems which were 
found by the researcher. The problem was the students’ difficulties in identifying 
the content of the text. They also were still passive when they had to give 
comment. Eventhough the first cycle showed that the students’ reading 
comprehension improved, she found problems about the group leader’s 
domination and the group members’ low participation. All of the problems in 
cycle one were solved in cycle two. 
 
2) Planning the Action 
 
Before doing the second cycle, the researcher prepared lesson plans, some 
texts about descriptive texts, and some pictures which were related to the topic 
of the texts.The researcher used those text types because those were text types 
which were taught in that semester and she used them in order that the students 
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got better understanding about this text type. The researcher also used some 
pictures because by saw them, the students could understand the topic of the text 
and they could identify the content of the text by using pictures. The pictures 
represented the main idea of text. 
The researcher asked passive students became the team leader to report the 
result of their discussion in each meeting. It gives the opportunity to all passive 
students, to be active in order that they would not be afraid anymore to speak up 
because there were only certain students who actively discussed the reading 
material given. To avoid the leader domination, the reseacher asked every group 
to divide all of the task for all the members of the group. In this cycle, the 
researcher (EM) implemented the action plan and to get the result, the English 
teacher (MH) observed the process during the teaching learning process in the 
classroom. 
 
3) Implementing the Action 
The action plan was implemented by the researcher (EM). In the second 
cycle, she still used some texts (that is, descriptive text). She added some 
pictures as the other media in the teaching learning activity. She used those text 
types because those were text types  which were taught in that semester. The 
second cycle was conducted in two meetings. Each meeting took 80 minutes. 
 
a) The first meeting ( Saturday, April 2nd , 2011 ) 
Opening 
The researcher (EM) and the English teacher (MH) entered the 
classroom. EM started the lesson by greeting the students and checking the 
students’ attendance. Before starting the lesson, EM said that today and the 
next meeting they learnt together in group discussion in reading and the 
students had to report the result of their discussion. Some of them felt happy 
to learn in group but they did not like to report the result of their discussion 
in front of the other friends. They said, “ Takut miss kalau disuruh maju trus 
melaporkan hasil diskusi, soalnya nggak bisa membacanya yang bener ”. 
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They were afraid if they made mistakes, but EM said that if there were 
mistakes she would check and correct them. Afterwards, EM divided the 
class into six groups based on the students’ scores of post-test 1 and the 
English teacher’ recommendation. Moreover, EM merged the passive 
students with the active students in one group so that the smarter students 
could help their friends who have low ability in redaing comprehension. 
 
Main Activity 
  EM gave explanation that that day they would analyze descriptive 
text again. Before distributing the copy of the text, she showed pictures to 
the students and asked them to guess the topic of the text that day. EM said, 
“ Look at the pictures. Guess them. What’s the topic of the text for today?” 
Almost all of the students kept silent. It seemed that they did not understand 
what the teacher said to them. Then EM said, “ Lihat gambar-gambar ini. 
Coba tebak, kira-kira topik bacaan kita hari ini tentang apa?” Some 
students said,”Tentang aktivitas petani disawah miss”. Another student 
said,”Tentang petani yang sedang membajak sawah miss”. From the 
students’ answer, it seemed that the students could guess well. They said 
that the topic of that day was about the farmer. EM gave each student the 
copy of the text entitled “Mr. Kartolo, the farmer”. Before the students read 
the texts, EM reviewed descriptive text, she asked the students to recall the 
generic structure, and the purpose; and the students could answer well. They 
said, “generic structurenya identification and description, purposenya to 
describe something in particular way”.   
Next, EM asked the students to read the title of the texts and the 
first paragaraph of each text and asked them to predict the likely content of 
the texts, the students could predict well. EM asked the students to mention 
the content of the text together. Some students said,” Isinya tentang 
kegiatan yang dilakukan seorang petani disawah miss”. Another students 
said, “ Isinya tentang deskripsi seorang petani”. EM said,” Is there any 
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other answer? Apa ada jawaban lain?”  The students shook their head, it 
seemed that there were no another answer from them. 
Then, EM did the first stategy of buzz groups technique, that is, 
generating idea. EM guided the students to analyze the texts. EM said that 
they had to find the main idea in each paragraph. Some students said, “ Kok 
nggak seperti biasanya to miss. Biasanya kan cuma ide pokok bacaannya 
saja, kok sekarang tiap paragraf. Susah miss”. EM said “ It’s not difficult. 
Caranya sama saja waktu kalian mencari ide pokok bacaan. Cuma sekarang 
dicari di setiap paragraf, nggak langsung inti bacaannya. You try it, you can 
ask me if you find difficulty. Kalian coba dulu, kalau nanti ada kesulitan 
kalian bisa tanya saya”. Students found the main idea from WH-questions. 
EM said that they have to discuss all of the tasks with all of the members in 
their groups. EM moved around and checked the students’ work. All of the 
groups discussed the task enthusiastically. EM moved around and saw in 
group four, the leader led the discussion and asked the recorder of their 
group to write the answer of the questions. It seemed that all of the students 
played their role in the teaching learning process well. The class situation 
was rather noisy, EM asked them to keep calm because if the class was 
noisy it would disturb other classes. The students understood the teacher’s 
instruction and they discussed the tasks calmly.  
 Next, EM said that they could continue their task as usual if they 
had finished that task. EM did the second strategy of buzz groups technique 
that is solving problem or reaching a common viewpoint on topic. Before 
did the next task from the students’ worksheet, EM asked the students to 
find some difficult word and looked for the meaning in dictionary. The 
students could do the task quickly because the vocabularies in the texts were 
familiar for them. They also could choose the appropriate meaning of words 
based on the texts. After they understood the meaning of difficult words, 
they can did the task easily.  EM saw that almost all of the groups discussed 
the task together. They shared and helped each other, there were no leader 
domination anymore. Then, each group could the task in the worksheet well. 
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 After all groups had finished their task in their students’ worksheet, 
EM did the last strategies of buzz groups technique that is whole class 
discussion. They should report the result of their discussion in front of the 
other friends. EM asked the leader of each groups that was  the passive 
students from each group to report the result of their discussion in front of 
the other friends. It gave the same opportunity for every student. Almost all 
of the leaders of  each group could report the result of their discussion well. 
They also could answer all of the questions from other group. It seemed that 
they had understood  descriptive text and the content well. 
 In this meeting, the students seemed to be more active then in the 
previous meetings in the previous cycle. EM asked them to give their 
opinion in English mixed with Indonesian. Some students became active 
although they usually were still passive. They were used to give opinion to 
comment on the other groups’ result of discussion. After all of groups 
reported the result of their discussion, EM asked the students to do the last 
task in worksheet that was individual task. EM prohibited the students to 
cheat with each other and they have to collect it  after finished to EM as 
soon as possible. Then, EM guided the students to make summary of the 
material that they had learnt that day. The students could make summary 
well. 
 
Closing 
 Before closing the lesson of that day, EM checked the students’ 
understanding by using some reading comprehension questions invidually 
and randomly. After checking students’ understanding. EM asked them to 
collect the worksheet. Before the time was over, EM summed up the lesson 
and asked the students’ difficulties. The students said thet they likes the text 
on that day because there were pictures so they could predict the content of 
the text before they read it. When the time was over, EM closed the lesson 
and said good bye. 
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b) The second meeting (  Thrusday, April    7th , 2011) 
Opening 
The researcher (EM) and the English teacher (MH) entered the classroom. 
The class situation was calm. After greeting and checking students’ attendance, 
EM reviewed the lesson of the last meeting. The students paid attention, then 
some of them said that they wanted to study in group again to analyze the text but 
they wanted short texts. Some students said, “ Kelompok lagi aja miss, biar cepet 
selesai tugas-tugasnya. Kan bisa dikerjakan bareng-bareng.” Another students 
said, “ Iya miss. Kelompok lagi aja miss, tapi bacaannya yang pendek aja kaya 
kemaren, jadi cepet selesai.” Then EM said that they would study about 
descriptive text again. 
 
Main Activity 
EM divided the class into six groups as usual. Then EM showed some 
pictures to the students  related with the content of the text. She asked them to 
guess the picture and predict the topic of the text that would be discussed. The 
students said that the pictures were about the situation of Yogyakarta. EM asked a 
student to anwer that question. The student said,” Gambarnya itu pasti deskripsi 
tentang keadaan kota Yogyakarta karena ada gambar candi prambanan, banyak 
pantai dan kotanya kelihatan bersih digambar.” EM was very satisfied with her 
answer because they guessed the picture correctly and better than in the previous 
meetings.  
Afterward, EM gave each student the copy of the text entitled 
“Yogyakarta”.  EM did the first strategy of buzz groups technique, that is, 
generating idea. She asked the students to read the title of the text and analyze  the 
content of it. EM guided the students to analyze it . She helped them  make WH-
Questions to analyze the main idea of each paragraph and then took a conclusion 
of it. The students also analyze the text organisation and the purpose of the text. 
 The next strategy of buzz groups technique was solving problems or 
reaching a common viewpoint on topic. As usual,  EM asked the students to find 
difficult words first before doing the task on their worksheet. The students could 
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do the task very fast. EM checked the students’ work and saw that there were only 
two difficult words in each group. It seemed that they had understood all of the 
meanings of the words. They did not need much time to finish this task. The 
discussion was lively. They discussed to choose the appropiate meaning of 
difficult words. After finishing it, then all of the members of the group did the 
next  task on the worksheet. All of the students gave their opinion to finish the 
task in their worksheet.  The situation of other groups was the same as the 
situation in group four. 
 After all groups finished their task, EM did the last strategy of buzz groups 
technique that is whole class discussion.  EM asked all groups to return to whole 
class disscusion. EM asked the leader of each groups to  report the result of their 
discussion. The class discussion was very interesting. Almost all of the students 
were active because  the text given was easy to understand. All of the leader from 
each group could answer the question from other groups. They could explain 
about the text clearly. They could explain the main idea, the text organization, the 
detailed informations,etc. It seemed that the students had really understood 
descriptive text and the content. 
 The last acivity, EM asked the students do  individual task. EM saw that 
they had finished  all of the tasks well. Then, EM guided the students to make 
summary of the text. All of the students discussed to make a good summary. EM 
and the students did not need much time in making summary . 
 
Closing 
 Before the time given was over, EM checked students’ understanding by 
asking reading comprehension questions randomly as usual, summed up the 
lesson, and reviewed some difficult words. After all of the students understood the 
material of the lesson, she closed the lesson on that day. 
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c) The third meeting ( Saturday, April    9th , 2011) 
 
In the third meeting, post test 2 was conducted.  This test was conducted to 
know the students’ achievement in reading comprehension after the action of 
cycle 1 was revised. 
 
4) Observing or Monitoring the Action 
While the researcher (EM) was implementing the action, the English 
teacher (MH) observed all activities. The result is presented as follows. 
 
a) The first meeting 
In the fist meeting, the teaching learning process became more effective 
than before. The students followed the teaching learning process enthusistically. 
They were not shy anymore to ask about the lesson if they did not understand it. 
In this meeting, EM saw that there was good cooperation in each group. They 
helped each other to finish the tasks and discussed the task actively in their 
groups. EM saw that the students understood descriptive text. They could mention 
the generic structure and  the communicative purpose of the text without seeing 
the notes again. The students were more active when EM asked them to give their 
opinion, although they could not explain  opinion in full english. The class 
discussion was interesting. There were some opinions about the text and also 
some argument about it. The class situation was rather noisy but controlled. The 
number of passive students was smaller than before. Almost all of the students 
spoke up because EM asked them to give opportunity for the passive students. 
Although there were some different opinions, they could concluded them together 
and found appropriate answer. The class atmosphere was very  interesting.  
 
b) The second meeting 
In the second meeting, the teaching learning process ran really well. The 
students were active. They were encouraged to give their opinion to comment on 
the other groups’ result of discussion. EM gave  students the worksheet and they 
could analyze the text and did the task on the worksheet faster than before. 
perpustakaan.uns.ac.id digilib.uns.ac.id 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
commit to user 
67 
 
In this meeting, the passive students gave their contribution to their group. 
There was no leader domination and each member had the same responsibility. 
They shared and discussed the task together, solved the problems  together, and 
consequently, there was no  difference  between  the  good  students  and the poor  
ones in their participation. The students also understood descriptive text because 
when EM asked about it the students could answer well without seeing the notes 
anymore. 
 
c) The third meeting 
In the third meeting, post-test 2 was conducted. The result of post-test 2 
showed an improvement in students’ mean score. The mean score increased from 
75.4 in post-test 1 to 83 in post-test 2 
 
5) Reflecting and Evaluating the Action 
Based on the observation results, the English teacher (MH) and the 
reseacher (EM) made a  reflection on the result of the action in the second cycle. 
The positive results of cycle 2 were as follows: (a) every student always got ready 
during the teaching learning process; (b) there was a change of  behavior of some 
students, the passive students became active; (c) every student could learn from 
others by having discussion during the teaching learning process; and (d) it was 
easy to understand a text by discussing with teammates. 
By observing the result of the monitoring, the researcher concluded that 
teaching reading by using buzz groups technique made it easier to the students to 
understand the content of the text. They became more active in learning reading. 
The lower-ranked students would be helped and informed by the higher-ranked 
students. The higher-ranked members themselves got benefit too. When they 
explained to the lower-ranked students about how to comprehend the text, they 
understood more about it. In other words, all of the members of the group even all 
of the students in the classroom learnt and were actively involved in the teaching 
learning process. Students liked to work together. The members of each group 
discussed to make the correct answer in comprehending the content of a text. The 
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added media also made the students comprehend the content of the text more 
easily. This resulted in a good result and improvement. The mean score increased 
from 75.4 in post-test 1 to 83.0 in post test 2. 
The English teacher (MH) and the reseacher (EM) decided to stop the 
cycle because there are many improvements in students’ reading comprehension, 
classrom situation in reading classroom, and also in the students’ learning activity. 
There can be seen in the result of the action implemented in cycle 2 showed good 
improvement of students’ reading comprehension and students’ learning activity. 
From the result of reflection, the reseacher concluded that buzz groups technique 
is a suitable technique to improve the students’ reading comprehension in SMP N 
7 Surakarta. It is important for the researcher to know about the weaknesses of the 
students in learning English, so they can design appropiate technique in the 
teaching and learning process for a better result.  
 
B. Research Finding and Discussion 
 
1. Research Findings 
After analyzing the research result which was gathered from several 
sources of data such as field notes, research diary, pre-research observation 
report, interview report, the scores of pre-test and post-test, photographs and 
lesson plans, the researcher concludes several findings which answers the 
research question as stated in chapter 1.  
From the obsevation results of cycle one and cycle two, it can be 
concluded that buzz grups technique can improve students’ reading 
comprehension for Junior High School students. This can be seen in the 
improvement of students; attention and participation in learning English and 
the improvement of the mean scores of the post-test. The findings are presented 
in the following table. 
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The Finding Result 
No Point Before AR After AR 
1 Students’ 
comprehension 
improvement  
 The Students’ test 
scores 
 
 
 
 
 
 The Students’ 
reading 
comprehension 
 
Students’ comprehension 
was low 
 
 The achievement of the 
students’ test score was 
low 
 The mean score in pre-
test was 60.2 
 
 
 The students have 
difficulty in finding the 
word meaning. 
 The students have 
difficulty in finding 
detailed information. 
 The students have 
difficulty in identifying 
the referent. 
 The students have  
difficulty in identifying 
the main idea. 
 The students have 
difficulty in identifying 
implied information. 
 The students have 
difficulty in identifying  
generic structure of the 
Students’ Comprehension 
Improved 
 
 The achievement of the 
students’ test score 
improved 
 The mean score in the 
post-test 1 was 75.4 and 
post-test 2 was 83 
 
 The students could 
answer  word meaning 
questions. 
 The students could 
answer detailed 
information questions. 
  The students could 
answer  referent 
questions. 
 The students could 
answer   main idea 
questions. 
 The students could 
answer  implied 
information questions. 
 The students could 
answer the generic 
structure of the text  
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text. 
 The students have 
dificulty in identifying 
the communicative 
purpose of the text. 
questions. 
 The students could 
answer communicative 
purpose of the text. 
 
2 The classroom 
situation 
 The students did non-
academic activities 
rather than academic 
activities. 
 The students were not 
interested in the reading 
classroom. 
 The students tended to 
be passive learner 
because the teacher 
dominated the 
classroom activities. 
 
 
 
 
 
 
 
 The students do not 
have sufficient intrinsic 
motivation to learn 
English especially in 
reading classroom so 
that they did not have 
 The students did 
academic activities rather 
than non- academic 
activities. 
 The students were 
interested in the reading 
classroom. 
 The students tended to be 
active learner and the 
teacher did not dominate 
the classroom activities. 
The teacher involved all  
students to participate 
during the teaching 
learning process and she 
facilitated the students to 
solve the problems in 
reading classroom by 
discuss with their friends. 
 The students had 
sufficient intrinsic 
motivation to learn 
English especially in 
reading classroom so that 
they had willingness to 
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willingness to 
participate during the 
teaching learning 
process. 
participate during the 
teaching learning process. 
 
  
As seen on the table above, there are some improvements of students’ 
reading comprehension. Before the researcher implemented the action, the 
students were not interested in the reading classroom. They also got bored during 
the teaching learning process. The researcher tried to give new impression to 
reduce the boredom in the teaching of reading. The researcher used buzz groups 
technique in teaching reading in which the students worked in group to analyze 
the text to get deeper understanding about the content of the text. The teaching - 
learning process shows an improvement, including students’ better attention and 
participation in learning reading. They showed their contribution in the discussion 
and participated well in the teaching learning process by giving some opinion and 
asking information they did not know. 
Before the researcher implemented the action, the students were asked to 
read the text, to translate it by themselves, and to answer the question without 
understanding the content of the text. The students could complete the task by 
matching the sentences in the question with the sentences in the text. During the 
implementation of the action, the students could learn reading in enjoyable 
situation. The students could solve the difficulty in  understanding the content of 
the text by using discussion, all of the students were involved in the teaching 
learning process so the number of the passive students was fewer than before and 
clasroom’s condition became more interactive. Even, there were no passive 
students anymore, because they shared their knowledge to comprehend the 
content of the text. If they were passive, they would not understand the lesson 
material. 
Before conducting the action plan, the researcher held a pre-test. After 
implementing the action, the researcher also conducted post-test in every cycle to 
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know the students’ improvement  in reading comprehension. The improvement of 
the result of the action can be identified from the comparison between the mean 
score of pre-test and post-test. It can be summarized in table below: 
The Improvement of The Students’ Score 
 
Sub cycle Observation Cycle 1 Cycle 2 
Kind of test Pre-test Post-test 1 Post-test 2 
Mean of the students’ 
score 
60.2 75.4 83.0 
Increase of the students’ 
mean score 
 15.2 7.6 
 
Based on the explanation above, it could be seen that the action 
hypothesis is accepted. Teaching students by using buzz groups technique can 
improve the students’ reading comprehension. 
 
2. Research Discussion 
This part presents the discussion of the research implementation that is 
consits of : observation, interview result, test, and teacher diaries. 
 
a. Observation 
       In this process, the researcher identifies  some  factors  causing  the  low 
achievement of the students’ reading comprehension. The factors came from the 
teacher and students. The English teacher that is Mrs. Mahmudyah, S.Pd (MH) 
used monotous technique in the teaching reading comprehension. Unfortunately 
this technique was not suitable with the condition of the class and the students 
were not active in the teaching learning process. The teacher just read the text 
loudly, asked the students to translete it by themselves and answered the 
comprehension question. Students were passive during the teaching learning 
process. They also often got bored during the teaching learning process so that 
they did not understand the lesson materials which had been taught by the teacher. 
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After the researcher implemented the action plan, the English teacher 
(EM) and the researcher (MH) concluded that buzz groups technique was an 
effective technique to improve students’ reading comprehension and students’ 
learning activity. The researcher used field notes in the research to have reflection 
on the result of the action implemented. By using it, she analyzed the weaknesses 
and the strengths during the implementation of buzz groups technique in teaching 
reading. In the first cycle, buzz groups technique was implemented as expected, 
but there was a problem, that is, not all of the students were active during the 
teaching learning process. Although all of the groups had higher-ranked students 
as the leaders of the groups, the other students were not active in this cycle. The 
students also found difficulties when identify the content of the text. 
 After analyzing the first cycle field note, the researcher decided to take the 
second cycle. She conducted the classroom activities, which involved all students’ 
participation. She gave opportunity to passive students to speak up so the class 
condition was more live. Students enjoyed and gave good response during the 
teaching learning process. She also added the other medium when teaching 
reading. She used pictures which represented the topic of the text. 
 
b. Interview Result 
The interview with some students was conducted to know their opinion 
and perception to the teaching activity happening in the class. Based on the data 
gathered in interview, most of students felt that they could enjoy the lesson. They 
liked learning together in group. They had opportunity to learn from other 
members by discussion. The higher-ranked students could help the poor ones to 
comprehend the text. They also felt it was easy to comprehend the text by using 
pictures because before they read the text, they could predict and guess the 
content of the text. 
 
c. Test 
The result of the students reading comprehension test shows that the action 
implemented in teaching raeding by using buzz groups technique can improve the 
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students’ reading comprehension. Based on the students’ pre-test and post-test 
scores in the beginning and the end of the research, the researcher concludes that 
there is improvemnet in students’ achievement. The students’ mean score of the 
pre-test is 60,7. The students’ mean score of the final post-test 83,0. The 
researcher can conclude that the implementation of buzz groups technique in 
teaching reading can improve the students’ reading comprehension of the seventh 
grade ( class VII C ) of SMP N 7 Surakarta. 
 
d. Teacher’s diary 
After teaching, the researcher as the teacher during the implementation 
made a teacher’s diary. She made notes on her teaching. In her diaries, the teacher 
wrote that in the first meeting, she found that the students did not know what to do 
in buzz groups technique. In the second meeting, the students did not feel strange 
with the situation. But she saw that there were students who did not work in their 
group. They only talked to each other. In the third meeting, the teaching learning 
process ran better than the previous meeting. Almost all of the students paid 
attention to the teacher’s explanation seriously. They could do the task better than 
before.Students enjoyed working in group. Some of them gave their opinion to 
comment the discussion result from other group. After teaching in the third 
meeting and giving students post test, the teacher made a reflection. She could 
create activity which could encourage all members of all groups to participate in 
group work. She also added teaching media in the form of some pictures which 
were related to the text. In the fifth meeting, all of the students were active 
enough. Every student in every group  really worked,. They were also willing to 
give opinion although not totally in English. In the next meetings, the students 
could follow the lesson well. They could do the task better and faster than before 
because there were other media which helped them to comprehen the text. 
 After investigating the teaching learning process recorded in the teacher’s 
diaries, the researcher found that reading comprehension in the teaching and 
learning process increased through some activities of buzz groups technique. The 
quality of class discussion improved class situation, from boring to enjoyable and 
perpustakaan.uns.ac.id digilib.uns.ac.id 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
commit to user 
75 
 
interesting situation. Students became more active during the lesson. It resulted in 
the students’ improvement in comprehending text. It can be said that in this 
research, buzz groups technique can improve the reading comprehension of the 
second grade students (class VII C) of SMP N 7 Surakarta. 
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CHAPTER V 
CONCLUSION, IMPLICATION, AND SUGGESTION 
 
A. Conclusion 
 
There are several findings which were resulted from the research. It 
had been identified that students’ reading comprehension was low as could be 
seen from the observation result during pre-research  and the mean score of 
pre-test. From the pre-research, the reseacher found that the problems came 
from the teacher and the students themselves. The pre-research showed that 
the teacher did not involve all  students to participate during the teaching 
learning process, so almost all of the students were passive. The teacher only 
used monotonous tehnique so the reading class was boring, and she paid most 
attention to the smart students so the other students did not have 
responsibility and motivation in the process of learning. Beside  the teacher, 
the problem also came from the students. The pre-research showed that  the 
students are not willing to participate during the teaching learning process, 
they are not willing to be active and it can be seen that only  certain students 
followed the lesson well, they had no interest and motivation in the teaching 
learning process. 
After the researcher did the action research by using buzz groups 
technique to improve students’ reading comprehension in SMP N 7 
Surakarta, it can be concluded that: 
 
1. Buzz groups technique can improve students’ reading comprehension. The 
improvement can be identified from students’ reading comprehension 
achievement in finding word meaning, finding detailed information, 
identifying the referent, identifying the main idea, identiying implied 
information, identifying the language characteristics of the text including 
identifying the generic structure of the text and identifying communicative 
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purpose of text. The result score of pre-test is 60.2, the mean score of post-
test 1 is 75.4, and the mean score of post-tes 2 is 83. 
2.  Through buzz groups technique, the students were involved in the 
teaching and learning process. It can be proven by looking at the change 
on students’ behaviour. Before using the activities under buzz groups 
technique, the classroom situation was boring and lifeless, but after using 
the activities, there was a new atmosphere which motivated the students. 
The students became more active and all of the students were involved in 
the teaching learning process.  
3. Buzz groups technique provides opportunities for the students to 
understand the material of the lesson more by asking with their teammate. 
They worked well in group so that they could share  their knowledge, their 
opinion,and their understanding. These activities were done by the 
students during the teaching learning process so that all of the members of 
the groups understand the lesson material.  It made the class more active 
and brought joyful situation during the teaching learning process. The 
students were more enthusiastic in joining the lesson so the classroom 
became more effective than before.  
Based on the discussion in the previous chapter and the research 
findings presented above, the researcher concludes that teaching students 
reading comprehension by using buzz groups technique can improve the 
students’ reading comprehension  
 
B. Implication 
To improve students reading comprehension, it is important to 
implement an appropiate method and technique in teaching and learning 
process. In this action research, the teacher found the students’ difficulty in 
comprehending the reading text and they were not willing to participate 
during the teaching learning process. They tended to be passive learner 
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because the teacher did not involve all  students to participate during the 
teaching learning process. They had no interest and motivation to learn in 
reading classroom. Therefore, buzz groups technique is an appropiate 
technique that can be used by the teacher in teaching reading to solve these 
problems.This action research showed that buzz groups technique can 
improve students’ reading comprehension.  
The effect of using buzz groups technique in the teaching and learning 
process is that students become active in learning. In this research are proven 
that the teaching learning process cannot run well when the students are 
passive. Thus, every teacher should create a situation where she or he is not 
the only source of knowledge. Teacher must not dominate the teaching 
learning process. They must involve all of the students in the learning 
process. 
By using buzz groups technique, students learn best because students 
will learn by themselves, learn more, feel more confident, feel more 
dedicated, enjoy the class, teach others and become independent learners.  
They are actively involved in the learning experience and also they personally 
learn from other students who also learn the same thing. They can share their 
opinion , have more discussion with their friends, consult the dictionary to 
know the meaning of difficult words, so they will be critical and convenient. 
When the students are active in the language teaching learning process, they 
will get good undersanding on the language they learn.  
 
C. Suggestion 
Based on the experiences of the researcher during the action research, the 
researcher proposes some suggestions for the betterment of students’ reading 
comprehension as follows: 
1. For the teacher 
a. The teacher should know how to enhance their ability in teaching and to 
develop a good atmosphere in the class, so that the students learn easily 
and comfortably in their class. 
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b. The English teacher can use buzz groups tecnique as an alternative 
technique in teaching reading and he or she must be creative to use it in 
order that the students are interested and are not bored in the teaching 
and learning process. 
2. For the students 
a. Students who are taught by using buzz groups technique should be 
active and creative in learning reading and comprehending texts. 
English as a second language seems difficult to learn if there is no 
willingness and motivation to learn it. 
b. Students in general should encourage themselves to learn more, ask 
what they do not know and learn as much as possible. 
3. For the institution of Education 
An institution of education should be provided with appropiate 
facilities in order to support the teaching  and learning process especially 
in learning English, so that the teaching and learning process can run 
effectively. 
4. For the other researcher 
a. The other researchers can get a valuable experience which can be used 
for doing a better action research in the future.  
b. The other researchers can use this research as additional resouces to 
conduct research about reading comprehension. 
 
